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Richard Bland College 
of the College of William and Mary 

TO: Members of the SACS On-Site Reaffirmation Committee 

FROM: Dr. Daniel F. Zelinski 
Chair, Quality Enhancement Plan Committee 

DATE: September 8, 2008 

On behalf of Richard Bland College, I am pleased to present you with a copy of our 
Quality Enhancement Plan. The organization and format of the document are guided 
by “The Quality Enhancement Plan’” (Copy will be included in the future revised 
“Handbook for Reaffirmation of Accreditation: 2007), available to us from the SACS 
website, dated March 4, 2008. Structured around the nine steps outlined in that 
document, our QEP is the culmination of three years of research, soul searching, 
and dreams for the future. We have found the process challenging but rewarding.  

Our Quality Enhancement Plan Development Committee has done its best to present 
you with a readable and thoughtful reflection of our vision and aspirations.  

We wish to thank you for your good service to Richard Bland College and to higher 
education in our region. 
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1. EXECUTIVE SUMMARY 

The Quality Enhancement Plan (QEP) of Richard Bland College (RBC) 
centers on development, delivery and assessment of a First-Semester Course (FSC) 
focused on academic, career and transfer planning. The founding principle of the 
course is to engage students in cultivating and articulating their own career and 
academic plans. Research confirms such engagement can positively affect student 
interest, motivation, responsibility and performance. Hence, our QEP aims to 
improve student learning via several projected learning outcomes. We believe 
participation in the FSC will: increase student knowledge of relevant facts relating to 
career area, academic major and transfer institution options; enhance students’ 
development of personal, academic and career goals as well as of informed 
strategies for their attainment; and increase student utilization of existing learning 
resources, including the library, mathematics and writing centers, RBC email, 
Blackboard online course management system and Banner information system.  

The course, required of all full-time, first-time, degree-seeking (FTDS) 
students, will focus on achieving increased: contact between these students and 
their academic advisors; percentages of students with advisors in their academic 
area of interest; and student exploration of career and transfer possibilities. These 
explorations will involve student inquiry through a variety of platforms and culminate 
in the development of an Academic and Career Portfolio and two customized reports 
relating to career and transfer options. 

Led by the Quality Enhancement Plan Development Committee (QEPDC), 
the selection process for this topic resulted in college-wide input and a desire to 
address an area for improvement viewed as indigenous to Richard Bland in light of 
the institution’s mission and an upcoming period of change and challenge. The 
proposed First-Semester Course (FSC) will be served by an oversight committee 
(FSCC) of faculty and staff, reporting directly to the Provost and charged with 
overseeing and assessing the efficacy of the course in the context of learning 
outcomes, curriculum, faculty, budget, the College’s advising program and all other 
aspects of the evolving first-year experience program. 

2. QEP DEVELOPMENT PROCESS 

2.1 Leadership 
Richard Bland College (RBC) drew on standing and ad-hoc task-specific 

committees to respond to the guidelines for reaffirmation of accreditation set by the 
Commission on Colleges of the Southern Association of Colleges and Schools 
(SACS). The following describes this organizational structure as it pertains to 
oversight and development of the College’s QEP.  

In October 2004, the Dean of Faculty engaged the College’s Institutional 
Effectiveness Committee (IEC) in discussions concerning RBC’s response to all 
aspects of the reaffirmation process. Shortly after, by increasing its membership, the 
IEC restructured itself as the SACS Steering Committee, charged with overview of 
the College’s reaffirmation efforts, including assurance of campus-wide engagement 
in QEP identification and implementation. This committee restructuring included 

1
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creating the position of QEP Chair, to which Dr. Daniel Zelinski, Associate Professor 
of Philosophy and Religion, was appointed.  

The SACS Steering Committee represented all major divisions of RBC’s 
faculty, administration and staff.1 At the IEC’s suggestion, two smaller committees 
were established to lead the College through the reaffirmation process.2 The first 
was the SACS Leadership Team: 

� James B. McNeer -- President of the College 
� Vernon R. Lindquist -- Provost; Dean of Faculty; SACS Liaison  
� Russell E. Whitaker       -- Dean of Administration and Finance 
� Carole Summerville -- Associate Professor of Mathematics; Chair  

of the SACS Compliance Certification Report 
� Daniel Zelinski          -- Associate Professor of Philosophy and  

Religion; Chair of the QEP 
• Katharine M. Snavely    -- Associate Professor of Computer Science; 

Chair of the SACS Steering Committee 
� Randy L. Dean  -- Assistant Provost for Student Affairs, and 
� Patricia Harvey          -- Director of Institutional Effectiveness. 

The second was a working group, the SACS Planning and Review Committee 
(PARC), made up of these individuals: 

� Katharine M. Snavely -- Associate Professor of Computer Science; 
 Chair of the SACS Steering Committee 

� Vernon R. Lindquist -- Provost, Dean of Faculty; SACS Liaison  
� Carole Summerville -- Associate Professor of Mathematics;  

 Chair of the SACS Compliance Certification 
Report

� Daniel Zelinski         -- Associate Professor of Philosophy and 
Religion; Chair of the QEP

� Patricia Harvey           -- Director of Institutional Effectiveness, and 
� Steven Martin -- Chair of the Division of SQM; Associate 

Professor of Math & Computer Science;             
Director of Academic Assessment. 

Initially, the QEP Chair worked both independently and in tandem with PARC 
to research SACS QEP guidelines. At this time, the Quality Enhancement Plan 
Committee was effectively the SACS Steering Committee. As development 
progressed beyond preliminary stages, however, need became apparent for a 
smaller, focused committee to lead QEP development. The Quality Enhancement 
Plan Development Committee (QEPDC) was therefore constituted. Members are: 

� Daniel Zelinski -- Associate Professor of Philosophy and 
    Religion; Chair of the QEP 

� Steven Martin -- Chair of the Division of Science & 
    Quantitative Methods; Associate Professor of 
    Mathematics & Computer Science;
    Director of Academic Assessment 

� Mary Gurnick -- Associate Professor of Chemistry 

1 A list of the SACS Steering Committee Members appears in Appendix II. 
2 Committee members are listed with their rank and titles as of Fall 2008. 

2
  



 

 

 

 

 

Table 2.2 QEP DEVELOPMENT TIMELINE: 2004-2009  
Date Event/Project 

Oct. 2004 
President appoints SACS Leadership Team. 
Provost appoints Chairs of the Compliance Certification     
Committee and the Quality Enhancement Plan Committee. 

Feb. 2005 RBC establishes SACS-RBC homepage link. 

Aug. 2005 QEP Chair informs campus community about the purpose and 
elements of a QEP. 

Dec. 2005 QEP Chair attends the SACS Conference in Atlanta and reports 
findings to PARC. 

Jan. 2006 Provost appoints QEPDC. 

Feb. 2006 President “kicks-off” college-wide discussions concerning selection 
of the College’s QEP topic. 

Feb. – May 
2006 

QEPDC conducts campus-wide discussions on possible QEP 
topics. 

Mar. 2006 The College establishes a SACS budget.  

Aug. 2006 PARC meets with SACS Chair and Assessment Director of 
Christopher Newport University.  

Sept. 2006 QEPDC conducts surveys and hosts discussions with faculty and 
staff over final candidates for QEP.  

Oct. 2006 QEPDC presents its recommendations for a QEP topic to SACS 
Steering Committee. 

Nov. 2006 SACS Steering Committee presents the QEP topic to the President 
for approval. 

Nov. 2006 – 
Feb. 2007 QEPDC researches areas for QEP concentration.  

Nov. 2006 – 
Apr. 2007 

QEP Chair and Provost discuss budgetary implications of the QEP 
topic. 

Dec. 2006 Members of PARC attend the SACS Conference in Orlando.  
Jan. 2007 Members of the SACS Leadership Team travel to Atlanta for a 
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�  Richard Love  -- Associate Professor of History 
� 

 

 Elizabeth Rescher   -- Associate Professor of English. 

The QEPDC is comprise
 

d of three members of RBC’s Humanities and Social 
Sciences Division, and two from the College’s Division of Science and Quantitative 
Methods. The resulting balance in faculty representation and leadership served to 
keep all faculty routinely connected to QEP-related planning and decision-making.3   
 

 

2.2 The QEPDC: Early Work and Development Timeline  
During 2004-5, the QEP Chair researched guidelines for the QEP and 

investigated projects proposed and developed by other institutions. In August 2005, 
Dr. Zelinski familiarized the college community with aspects of the QEP standard, 
and proposed guidelines for development of a QEP at RBC. His notes for this 
meeting became the first iteration of a document repeatedly and recursively drafted, 
and which provided a framework for the QEP-related timeline shown below.  

 

 

                                                 
3 Appendix II contains a chart showing the organizational structure of the committees above- 

mentioned committees and their hierarchical interrelationships. 
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consultation and orientation workshop; return with 
recommendations for adjustments to the Compliance Certification 
and the QEP. 

Feb. 2007 

Provost submits biennial budget recommendations, including QEP-
related items, to the Dean of Administration and Finance. 
QEP Chair attends a national conference on First-Year Experience  
(FYE) in Dallas. 

Mar. 2007 
QEPDC identifies and prioritizes major components of the QEP 
topic, including foundational requirements, and engages members 
of the campus community. 

Apr. 2007 

QEPDC presents detailed a QEP outline to Steering Committee for 
approval. 
QEP Chair hosts campus participation in national online conference 
on "Academic & Career Advising." 

May 2007 President approves QEP outline.  

May 2007 – 
Feb. 2008 

Areas most directly impacted develop specific QEP strategies and 
integrate these into the strategic plan, annual planning priorities and 
assessment protocol. 
QEP Chair and Provost discuss budgetary implications of the QEP.  

Aug. 2007 -
May 2008 

Structural changes to the Advising System at RBC are 
implemented, laying the foundation for the QEP; baseline data for 
the QEP is gathered. 

Nov. 2007 QEPDC presents the QEP Topic and Strategies to RBC’s SACS 
Liaison. 

Nov. 2007 – 
Jan. 2008 

QEPDC makes refinements and final revisions to the QEP based 
on advice from the SACS Liaison. 

Dec. 2007 Members of PARC attend SACS Conference in New Orleans.  
Feb. 2008 QEP Chair attends national conference on FYE in San Francisco. 
Feb. – 
May 2008 

QEPDC identifies and confirms the College’s candidate for "Lead 
Evaluator for the QEP.” 

Apr. 2008 QEPDC presents a revised outline of the QEP to full faculty for final 
approval. 

May – 
July 2008 QEPDC constructs the final draft of QEP report. 

Sept. 2008 QEP is due to SACS. 
Oct. 20-22, 
2008 SACS On-site Review Team visits the campus. 

 

In December 2005, Dr. Zelinski attended QEP workshops and presentations 
at SACS’s annual meeting. This was the first of  the three consecutive years he would 
attend the SACS conference as QEP Chair. 

When the QEPDC was formed in February 2006 as an ad-hoc committee 
reporting to the Dean of Faculty, it was given the following charge: 
 

To orchestrate the development of RBC’s Quality Enhancement Plan 
through: reviewing options and constraints on the selection of a topic, 
facilitating broad-based and campus-wide participation in the identification of 
a topic, creating measurable goals and objectives for a plan, soliciting from  
relevant constituencies strategies for implementation of a plan, and modifying 

4
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original goals and objectives as appropriate. The work of the committee is to 
culminate in an institutional QEP to be presented to the President no later 
than May 1, 2008. 

 

Between February 2006 and May 2008, the committee met virtually every week. 
From its inception, the QEPDC recognized that a viable QEP would need to 

grow out of college-wide discussion which included faculty, administration, students, 
alumni and staff. Its efforts towards this end are described in the following section. 
 

2.3 Broad-based Involvement in Identification of the QEP Topic  
The work of the QEPDC in orchestrating broad-based identification of a QEP 

topic began in earnest in Spring 2006 with President McNeer’s invitation to the 
college community to participate. This invitation was distributed to faculty and staff, 
read in classes during peak attendance hours, placed in two consecutive Student 
Announcements bulletins, distributed via email and posted on the college website.  
Following this “kick-off,” the QEPDC solicited comments and suggestions for QEP 
topics from all college stakeholders by means of physical and online comment drop-
boxes and mailings.4  Observations and opinions informing the plan were gleaned 
from individuals ranging from alumni of many years’ standing to first-semester 
freshmen, from housekeeping staff and administrators to adjunct faculty, librarians 
and professors emeriti. 

From input submitted in response to this initial canvassing, the QEPDC 
developed a tentative list of possible QEP topic areas. Next, based on research into 
QEP topics pursued at other institutions and on concerns and assessment data 
indigenous to RBC, the QEPDC reduced the list to the following six topics, which 
became the focus of a number of discussion forums:5    
 

1. First-Year Experience/ Orientation to College 
2. Honors Program 
3. Advising/ Preparation for Transfer 
4. Learning Communities/ Student Engagement 
5. Writing across the Curriculum, and  
 

6. Remediation & Tutoring: Math & English. 
 

Separate forums for students, faculty and staff were held.6  In their forum, 
participating students consistently voiced a desire for: 

 

�  better assistance with transfer   
�  more opportunities for engagement 
�  more academically rigorous courses which would prepare students for 

upper-division course work, and 
� 
 

 development of an Honors Program.7   
 

                                                 
4 Appendix V includes one of the flyers and solicitation forms placed around campus towards 

this end. 
5 Appendix VI contains a flyer announcing the first of these forums, which was open to 

faculty, staff and students. 
6 Minutes and/ or transcripts from these forums are maintained by the QEP Chair and the 

Director of Institutional Effectiveness. 
7 The majority of students present at this forum were well beyond the average RBC student in 

academic performance. 
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In its deliberation on feedback from faculty and staff, the QEPDC identified 
widespread consensus  on three points of concern: 1) a large number of RBC 
students deficient in their preparation for college-level work; 2) a low level of 
engagement within the classroom, and in extracurricular clubs and activities, and 3) 
a pervasive lack of forethought and planning for their academic pursuits on the part 
 

of many RBC students.  
 

In an attempt to gauge support for the sentiments expressed at these forums, 
the QEPDC further surveyed students, faculty, staff and a sample group of alumni.  
At the October 2006 faculty meeting, the QEP Chair presented a summary of 
feedback received at all of the discussion forums and the results of these surveys.8   
They revealed the following results:  

 

 

  

 
 

 

 
 

      
 

  
 

 

Table 2.3-A Faculty QEP Topic Survey Results (10/2/06) 

Topic Candidate 1st choice 2nd Choice Total 
First-Year Experience 14 4 18
Writing across Curriculum  2 7 9
Preparation for Transfer/ Advising  2 6 8
Remediation 3 3 6
Learning Communities 4 1 5
Honors Program 2 2

Table 2.3-B Staff QEP Topic Survey Results (9/27/06) 

Topic Candidate 1st choice 2nd Choice Total 
First-Year Experience 6 4 10
Preparation for Transfer/ Advising  1 6 7
Writing across Curriculum  3 1 4
Learning Communities 3 3
Remediation 2 2
Honors Program 

Table 2.3-C Student QEP Topic Survey Results 
(Rate 1-5: April 2006: 205 responses) 

Topic Candidate 1 2 3 4 5 Average 
Preparation for Transfer 6 4 15 19 56 4.2 
Student Engagement 6 15 25 26 28 3.6 
First-Year Experience 13 15 24 19 29 3.4 
Reading Comprehension 6 15 31 28 20 3.4 
Remedial Instruction 13 15 27 19 26 3.3 
Writing across Curriculum  14 15 30 22 19 3.2 

 

  

 

                                                 
8 The Powerpoint “Assessment of QEP Topic Candidates: Based on Discussion Forums, 

September 2006” is maintained by the QEP Chair. 
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Table 2.3-D Alumni QEP Topic Survey Results 
(Rate 1-5: May 2006: 11 responses) 

 Topic Candidate Average 
Reading Comprehension 4.1 
Remedial Instruction 4.0 
First-Year Experience 3.6 
Student Engagement 3.6 
Preparation for Transfer 3.6 
Writing Across Curriculum 3.5 

 

                                                 
9  See “Assessment of QEP Candidates,” maintained by the QEP Chair. 
10 The QEP Topic Motion document appears in Appendix VII.
11 See Barefoot and Gardner. 
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Weighing the results, the QEPDC noted a high level of support for the 
development of a “FYE” program with the goal of assisting RBC students to make a 
successful transition into the four-year colleges of their (informed) choices. This 
result synched with major themes that had surfaced in discussion forums. Moreover,  
the topic area was broad enough to encompass other topic candidates receiving 
substantial support, especially “Preparation for Transfer” and “Student Engagement.”  
In light of these considerations, and also based on its own assessments of each 
topic candidate, the QEPDC unanimously recommended “FYE” as the topic of RBC’s 
QEP. 9  The SACS Steering Committee unanimously endorsed this motion and it was 
approved by President McNeer on November 20, 2006.10    
 

2.4 Focusing the Topic  
While most institutions of higher education have FYE programs, tremendous 

diversity characterizes them. Thus, though campus support at RBC coalesced 
around the idea of an FYE for our QEP, the QEPDC realized considerable work 
remained to determine what shape that FYE should take.  

The QEPDC took several steps to sharpen the focus of the QEP topic. It 
researched the professional literature (see Section 5), and Dr. Zelinski attended the 
2007 and 2008 annual conferences on First-Year Experience hosted by the National 
Resource Center on the First-Year Experience and Student in Transition (NRC). In 
addition, the QEPDC reviewed other institutions’ FYEs, including those of two-year 
and four-year schools inside and outside Virginia. Their sampling deliberately 
included FYE programs at colleges and universities designated “Institutions of 
Excellence” by the NRC.11  Based on this review, the QEPDC identified the following 
as possible components for an FYE at RBC: 

 

�  a revised/ extended New Student Orientation 
� a First-Year Seminar 
�  a college-bridge course for developmental students (emphasizing study 

skills, reinforcing basic academic skills, time-management, etc.) 
�  creation of a Career & Transfer Planning Center 
�  a Common Reading program, and 
�

 

  Learning Cohorts and Thematically Linked Courses (across disciplines).  
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To be successful, the QEPDC recognized, the new FYE would need to 

address concerns indigenous to RBC. This realization sent its members back to 
review the rationales underwriting votes for an FYE-based QEP offered during the 
QEP Topic selection process. The QEPDC also researched FYE-related issues in 
the context of institution-wide strategic planning and assessment at RBC, including 
results of the focus group discussions concerning FYEs that occurred at the College 
in Fall 2004 (see Section 3.3). These reviews revealed: 
 

�  academic advising was consistently cited by both students and faculty as 
an area warranting improvement; 

�  faculty felt student motivation was a pervasive problem inhibiting 
academic engagement, and thus student learning, across disciplines, and  

�  student apathy seemed to correlate with a lack of intentionality behind 
students’ academic pursuits (i.e., the majority of our students do not have 

 

clearly defined academic and/ or career goals). 
 

The QEPDC also noted the probable impact on advising of imminent changes 
at the College, especially the decision to expand the degree completion options to 
include AA and AS degrees with specific areas of emphasis—an augmentation of the 
two generalist Associate degrees already offered (see Section 3.3.2). 

During Spring 2007, in order to ensure broad-based participation in 
development of the QEP, the committee again solicited input from different 
stakeholders in the college community. QEPDC members once again interviewed 
both faculty and staff, maintained physical and virtual drop-boxes, and placed flyers 
soliciting suggestions around campus. Finally, a survey was administered to 192 
students. In this, participants were instructed to use  “a scale of 1-5 (5 being the 
highest) [to] please indicate how much emphasis in each of these areas would have 
enhanced your ability to succeed/ learn in college.” The following table displays the 
results of this survey.  

 

 
 

 
 

 

 

  

 
 

  

 
 

Table 2.4-A Results of FSE Student Survey April 4, 2007 
Question 1 2 3 4 5 
1. Orientation to the Blackboard 

course management system 7% 18% 30% 20% 24% 

2. Orientation to the Library, 
including online research 
resources 

8% 15% 24% 20% 33% 

3. An overview of the different 
college level Academic 
Disciplines / Areas at RBC 

7% 16% 34% 22% 21% 

4. Opportunities to explore and 
discuss Career Options 5% 11% 21% 26% 36% 

5. Extended assistance in 
identifying an Academic Major 5% 11% 26% 23% 35% 

6. Extended assistance in selecting 
a Transfer Institution 7% 9% 25% 20% 39% 

7. Extended Tutoring Labs for 
Math & Writing Courses 6% 15% 34% 24% 21% 
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Table 2.4-B Top Ordinal Results of FSE Student Survey April 4, 2007 

Area 
Percentage of 
responses of 
either 4 or 5 

1. Opportunities to explore and discuss Career Options 62%

2. Extended assistance in selecting a Transfer Institution 59% 

3. Extended assistance in identifying an Academic Major 58%

 

 
 

 

 
 

8. Assistance with Study Skills 
(reading comprehension, note-
taking, time-management, etc.) 

8% 18% 27% 23% 24% 

9. Increased opportunities to 
interact with Other Students 
outside of the classroom 

11% 16% 24% 18% 31% 

 

 

 

 
 

                                                 
12 For a description of the current system of ACT Advising at RBC, see Section 3.5.   
13 Details of the plan were conveyed in the Powerpoint presentation “ACT for Your Future: A 

First-Semester Seminar focused on  Academic, Career & Transfer Planning, Outline of a 
Quality Enhancement Plan, Richard Bland College, Presented to the Faculty, April 8, 
2008.” This document is maintained by the QEP Chair. 
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These findings suggest RBC students feel that student learning in the first semester 
could be improved by increasing institutional emphasis in each cited area, with those 
areas represented by Questions 4 – 6 receiving the strongest levels of support. 
Table2.4-B indicates the significant weight students attribute to these areas. 

 

 

These data demonstrated to the QEPDC the need for a campus initiative to re-invent 
protocols for academic, career, and transfer (ACT) advising at RBC.12  
 

2.5 Conclusion  
The above considerations supported the QEPDC’s decision to focus attention 

on development of an FYE program emphasizing ACT planning. The QEPDC’s 
conceptualization of fine points of this FYE came into further focus after consultation 
with Dr. Rudy Jackson, RBC’s SACS liaison, who visited campus in October 2007. 
As a result, during the academic year 2007 – 2008, the QEPDC directed attention to  
development of a QEP devoted to the piloting and assessment of a First-Semester 
Course (FSC) focused on preparing students for transfer by means of academic and 
career planning. During this time, the QEPDC developed the structure of the course, 
including plans for its learning objectives and assessment strategies. On April 8, 
2008, the QEP Chair presented details to the full faculty.13  The proposal received 
their endorsement and subsequently that  of President McNeer.  

The full rationale for the choice of  this topic for RBC’s QEP is reviewed in 
Section 3. 
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3. QEP TOPIC:  “ACT” PLANNING IN THE FIRST SEMESTER 

 

3.1 Introduction  
The College’s selection of a QEP topic and development of the QEP was led 

by the QEPDC and overseen by PARC and the College’s SACS Steering 
Committee.14  Consensus from the full faculty was obtained on both the topic 
selection and details of the plan prior to approval of by President McNeer.   

Thus, with college-wide involvement and endorsement, RBC adopted for its 
QEP the topic of a First-Semester Course (FSC) emphasizing (1) academic, (2) 
career and (3) transfer planning. The QEP was titled ACT for Your Future  for three 
reasons. First, “ACT” is an acronym for the program’s tripartite emphasis, 
Academic, Career and Transfer. Second, the words “Your Future” declare our 
strong belief as a campus that the changes we want to implement will benefit 
students’ long-term learning and success. Third, engaging students in critical inquiry 
into their futures naturally encourages their interest and motivation. This course, the 
title promises each student, is not one s/he might perceive as merely a dull or 
pointless graduation requirement – it is a course about “You” and “Your Future.”  

Our conviction that ACT for Your Future is an ideal QEP for this campus  
rests on our recognition that it is: 
 

R1) a synthesis of three vital areas: first-year experience, academic 
advising, and transfer preparation which were identified by the 
institution-wide topic identification process (see  Section 2); 

R2) supported by a wealth of professional research attesting to the value of 
directing institutional focus to assisting students in their first-year of 
college and of viewing academic and career advising as an integral part 
of teaching (see Section 5); 

R3) consistent with the guidelines for the QEP outlined by the Southern 
Association of Colleges and Schools in Core Requirement 2.12 for the 
reaffirmation of accreditation, and 

R4) well-suited to the Richard Bland’s unique position as Virginia’s only 
 

liberal arts, junior college.  
While this entire document should be viewed as the College’s response to Core 
Requirement 2.12, the decisive criterion for selection of a QEP topic by RBC was 
that it reflect Richard Bland’s unique position as  Virginia’s only two-year Liberal Arts,  
junior college (i.e., R4). Sections 3.2 – 3.5 of this report establish that ACT for Your 
Future satisfies this criterion by providing an overview of our mission and goals, 
institutional assessment and strategic planning, student body profile and current 
system of advising. 
 

3.2 RBC Mission and College Goals  
From the beginning of the QEP development process, our foremost 

consideration was that RBC’s plan must arise from and address concerns indigenous 
to the College. In particular, the plan needed to complement college curriculum goals 
and be consistent with RBC’s mission. Although the Mission Statement of the 
College has been modified slightly over the years, our main impetus has always 

                                                 
14 See Section 2.1 for details on the College’s organizational leadership structure for   

responding to the SACS reaffirmation of accreditation process.  
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been preparing students for transfer to four-year institutions and for their careers. In 
support of the mission, the following College Goals were developed by the institution 
and approved by the Board of Visitors.15 The College should:  
 

G1) be guided by the Mission Statement in its directions, decisions, and 
activities; 

G2) engage in the development and support of dynamic operational and 
academic policies and practices; 

G3) provide and support programs, services, activities, and learning/ 
information resources to promote student learning and development; 

G4) provide access to programs and services that promote community 
enrichment, and 

G5) integrate long-range planning and continuous improvement in the 
 

decision-making and budgetary processes. 

Our proposed QEP, development and implement
 

ation of a FSC emphasizing ACT  
planning, clearly advances G1- G3.   

In addition, the College maintains a set of Curriculum Goals directed towards 
student learning and consistent with its mission.16   We  believe ACT for Your Future 
will positively impact student learning across the curriculum, but our proposal 
specifically addresses two of the Curriculum Goals:   
 
 

C1) 	 the ability to analyze and critique information through accurate reading, 
listening, and logical thinking, and the ability to acquire, organize,  
document, and present written and oral information clearly, precisely,  
and correctly, and 

C5) 	 . . . understanding of major social forces that have shaped and continue  
to shape contemporary society.  

 

By engaging students in critical reflection and dialogue about their futures, including 
development of a Career and Academic Portfolio, we seek to promote C1. By 
engaging students in an inquiry into current and projected trends in various career 
fields, we address C5.  
 

3.3 Strategic Planning and Institutional Assessment  
 

3.3.1 Background  
The QEPDC recognized that a viable QEP needs to be consistent with, and if 

possible, complement the College’s strategic planning and institution-wide  
assessment protocols. RBC regularly engages in institution-wide strategic planning  
and assessment, driven by the College Goals (see Section 3.2). In addition, in 
accordance with the mandate of the State Council of Higher Education for Virginia 
(SCHEV) and the Virginia Department of Planning and Budget, RBC regularly 
engages in strategic planning, assessment, and budgetary planning. Hence, one 
resource for researching candidates for RBC’s QEP topic was the wealth of data 
collected by the Office of Institutional Effectiveness (OIE) to serve these ends.  

                                                 
15 The RBC Mission Statement and College Goals are found in the College Catalog, p. 10, 

http://rbc.edu/PDFS/RBC_Catalog0810.pdf 
16 The RBC Curriculum Goals are list in the College Catalog, p. 84,    

http://www.rbc.edu/PDFS/RBC_Catalog0608.pdf 
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Most pertinently, inquiry into this data revealed RBC to be in the minority of 

institutions in its peer group, established by SCHEV, in not offering a FYE program 
or maintaining a Transfer and Career Planning Center supported by full-time staff. 
Moreover, surveys internal to the College have consistently revealed that students 
are dissatisfied with the academic advising and transfer assistance they received; for 
example, Table 3.3.1 indicates graduating students’ discontent with advising as 
registered in the annual Exit Survey  administered by the OIE. 

 

Table 3.3.1   Exit Survey Data on Advising: 2005 – 2007 

Year % of Students “Highly 
Dissatisfied” or “Somewhat 
Dissatisfied” with Advising 

Comment 

2005 29% 
Second highest level of dissatisfaction 
among 13 areas surveyed (below “Food 
Services”). 

2006 32% 
Highest level of dissatisfaction among 
all 13 areas surveyed.  

2007 29% 
Second highest level of dissatisfaction 
among 13 areas surveyed (below 
“Student Activities”). 

 

 

 

 

 

Internal and external institution-wide assessment data have also pinpointed advising 
as an area warranting significant attention.17    

Additionally, two major strategic planning initiatives in the College exerted 
impact on development of the QEP topic: 1) development and implementation of new 
Associates  degree options, and 2) addition of residence-hall students to the student 
body. These are discussed below. 
 

3.3.2 New Degree Completion Options  
RBC’s curriculum is directed towards providing a general education for the 

two degrees it offers: the Associate in Arts (AA) and the Associate in Science (AS). 
Breadth is achieved by requiring courses from each of the Liberal Arts areas of 
Humanities, natural sciences and mathematics, and social sciences. This curriculum 
is based in two principles. The first relates directly to the institutional mission and the 
institution’s responsibility for preparing students for transfer to four-year institutions. 
All courses made a part of the general education requirements must meet the 
expectations of receiving senior institutions. The second principle is grounded in 
commonly held assumptions about the relationship between academic disciplines 
and human experience, and is expressed in the College’s Curriculum Goals. These 
presume value to inhere in the skills fundamental to writing and mathematics, and 
also in exposing students to broad areas of knowledge and methods of reasoning.  

Impending changes in the general education program at RBC resulted from a 
rethinking of the need to enhance students’ options for transfer and to prepare RBC 
students for more successful and smoother integration into four-year institutions. 

                                                 
17 See, for example, the Retention Committee Report – 1996, and the Provost’s 

Recommendations from Noel Levitz Report – 2001.  Both are available in the office of the 
Dean of Faculty.  
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Two changes occurred as a result of discussions held with receiving schools. First,  
RBC developed and piloted revisions to its writing and mathematics programs, 
including reducing class sizes and enhancing services offered by the Writing and 
Mathematics Centers. Second, RBC expanded program-to-program articulation 
options in order to permit graduates to enter four-year institutions at the “junior” level 
– not merely in terms of completed general-education coursework, but also in terms 
of progress toward particular majors to be pursued.  

The FSC proposed in this QEP would complement and extend these reforms. 
The proposed FSC would consist of sections with limited enrollments (approximately 
fifteen students each). The course will require students to complete various written 
assignments. Students in the FSC will also be encouraged to utilize the Mathematics 
and Writing Centers. In addition, the core emphasis on academic planning (including  
transfer planning) would increase  students’ knowledge of the degree requirements at 
prospective transfer institutions.  

These initial steps toward better fulfilling RBC’s mission of preparing students 
for transfer  led to a broader assessment of the entire general education program, 
conducted by the Instructional Programs Committee (IPC). This inquiry culminated in 
the proposal to restructure the curriculum substantially. The IPC submitted its final 
proposal to the entire faculty, which, in May 2007, unanimously recommended its full 
implementation in Fall 2008. Drs. Lindquist and McNeer subsequently endorsed the 
proposal. 

Most significantly, the new curriculum adds ten new Associate degree options 
to the general AA and AS degrees available to RBC students. These added options 
allow students to obtain either an AA or AS degree with a specialized Area of 
Emphasis. In order to allow for increased elective credits within a specific academic 
area necessary for completion of these Degrees with Emphasis, the number of 
credits required to satisfy the College’s General Education Core was reduced.18    

With this change, students will be able to choose a curriculum which 
resembles the generalist AA or AS degrees, or they may select a curriculum built 
around a potential baccalaureate major by taking discipline-specific courses  
functionally equivalent to those completed by rising juniors at receiving institutions. 
Students choosing an area of emphasis will also be required to add depth to the 
general education disciplines important to that area.19  For example, a student 
planning to major in History at the baccalaureate level will be required to earn twelve 
hours of survey and elective credits in History classes beyond those required by the 
general education core.  

These curriculum reforms have obviously heightened the importance of 
academic advising. The expansion of degree options has increased the importance 
of informing students about their options and assisting them in their course 
selections. While in the past advisors were often content to ensure that a student had 
merely completed all the requirements of the General Education Core, now the 
reduction in Core scope will significantly reduce the utility of this heuristic. Our QEP 
                                                 
18 A list of the new degree options and a table depicting the nature and substance of this 

change is provided in Appendix III. 
19 The specific requirements for each of the twelve new degree completion plans are 

available from the Provost and/ or QEP Chair. 
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addresses these concerns by engaging incoming students in informed, reflective, 
critical and strategic academic planning.  
 

3.3.3 Residence-Hall  Students  
Another major change, beginning in Fall 2008, is the addition of residence-

hall students to RBC’s student body. While this will not alter the mission of the 
College or its curriculum offerings and requirements, it will impact virtually every 
other aspect of College life. There are two major dimensions to the impact. First, the 
College projects a twenty-five percent increase in the size of the entering class 
between Fall 2007 and Fall 2008.20  We anticipate a comparable increase by 2012. 
Second, the addition of residence-hall students to the campus community means a 
continuous presence of students on campus throughout the day.  

During 2004-2005, the Residential Life Planning Committee (RLPC) 
investigated the broad array of effects upon the College that would result from the 
transition of RBC’s campus from a commuter-based culture to one that included 
residence-hall students. The RLPC’s Curriculum Subcommittee dealt specifically with 
the potential impact on student learning. Its final report identified four areas of 
concern: 1) the impact on course offerings and scheduling, 2) the absence of a FYE 
program, 3) the absence of an Honors Program, and 4) the limited availability of 
program-to-program articulation agreements with four-year institutions.  

The QEPDC benefited from the Subcommittee’s work in these areas. Both 
“FYE” and “Honors Program” appeared as Subcommittee areas of concern and as 
potential QEP topic candidates in the initial stages of QEP topic identification. The 
College’s creation of new and more detailed articulation agreements, anticipated in 
the Subcommittee’s report, has enhanced the importance of transfer advising. And  
the logistical planning for the QEP’s proposed course benefited from the 
Subcommittee’s study of the impact of residence-hall students on course scheduling,  
class sizes, and projected faculty  hiring requirements.  

Perhaps of greatest relevance, given the agenda of the QEPDC, were the 
Curriculum Subcommittee’s findings based on an inquiry that began in Summer 
2005, when Patricia Harvey, Director of Institutional Assessment, attended a one-
week workshop hosted by the NRC. Upon her return to the campus, the 
Subcommittee’s inquiry extended to include an investigation of FYEs offered at other 
schools. Finally, in order to promote campus-wide dialogue concerning FYEs, Dr. 
Hlousek-Radojcic (the Subcommittee Chair) and Ms. Harvey conducted a FYE 
workshop for faculty and staff.  

The workshop that took place on October 3, 2005 engaged participants in 
brainstorming potential elements of a “FYE” as it might be developed at Richard 
Bland. At the workshop, participants identified the following “Centerpieces” as 
essential for “the success of our students”: Life-skills/ Responsibility, Critical 
Thinking, Reading and Writing.   

RBC’s QEP proposal of an FSC complements and builds on this college-wide 
dialogue on FYEs. Additionally, while modest in scope (considering the breadth of 

                                                 
20 This projection is included in the College’s biennial updates to its Six Year Projections 

mandated by the Commonwealth and maintained by the Office of Institutional 
Effectiveness. As of August 1, 2008, this projection has been exceeded.  
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possible components of an FYE), the FSC we envision has the ability to address 
each of these areas and is especially well-suited to address “Student Responsibility.” 

 

3.4 Profile of Students  
The following brief profile of RBC students reveals a bit more of the context 

out of which the College’s decision for the QEP topic arose.21   
During the academic year 2006-2007, 1402 students were enrolled at RBC.  

Eighty-eight percent of the student body came from local high schools. Ninety-four 
percent planned to work at least part-time.22   

While the majority of RBC students enter seeking an Associates degree and 
intending to transfer, the College’s graduation, retention and transfer rates indicate 
that many do not reach these goals. Seventy-seven percent of entering students 
designate themselves as degree-seeking and seventy-two percent plan to pursue 
their educations at four-year institutions. Yet, a study of students entering RBC in 
Fall 2004 indicates that only thirty-five percent graduated in three years or less. 
Moreover, the transfer rate of Fall 2006 - Spring 2007 RBC graduates to public, four-
year institutions in Virginia is fifty-three percent. While some RBC students transfer 
to schools located outside Virginia and many transfer prior to graduation, much of the 
strategic planning of the College is directed towards improving these numbers. The 
proposed QEP is envisioned as one piece of the College’s multi-faceted strategy 
towards achieving this end.23    

According to results from the Cooperative Institutional Research Program 
(CIRP) Freshman Survey, RBC students are similar to the large numbers of college 
students nationally whose chief reasons for going to college are directly related to 
financial and career aspirations. Responding to the 2007 CIRP survey, more than 
seventy-five percent of entering, first-time RBC students cited “to make more 
money,” “to get a better job” and “to get trained for a specific career” as “very 
important” reasons for their decision to enter college. According to the 2007 CIRP 
results, these statistics are consistent with those of RBC students’ national cohort.24   

While the majority of RBC students matriculate with tentative career and 
academic goals in mind, they also indicate that they would like assistance in 
recognizing and realizing the steps necessary to achieve their goals. Sixty percent of 
RBC freshmen have a transfer institution tentatively identified. Seventy-five percent 
enter with a prospective career field in mind, and seventy percent have identified a 
likely academic major.25  Nonetheless, as we saw in Section 3.3.1, academic 
advising and preparation for transfer frequently register the highest levels of student 
                                                 
21 All statistics in this section are from reports and surveys maintained in the Office of 

Institutional Effectiveness. 
22 These demographics are expected to change in part with addition of residence -hall 

students to the college population in Fall 2008, though commuter students will continue to 
constitute the majority of the student body. 

23 RBC is far from unique among institutions of higher education in confronting problems with 
retention, graduation and transfer. For comparable national statistics, see American 
Council on Education (2003) and NCES, USDE (2001).  

24 All CIRP data is maintained by the Office of Institutional Effectiveness. 
25 These statistics are based on responses to the 2007 CIRP survey, results from an internal 

survey administered during the 2007 New Student Orientation suggests these percentages 
may be even higher. 
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dissatisfaction among all college services. This suggests that a significant  
percentage of RBC students believe that they would benefit from a system of 
academic advising that goes beyond mere goal-identification and course scheduling.  

Throughout its investigation on how best to enhance learning among our 
students, the QEPDC repeatedly encountered the perception among faculty that a 
large percentage of our students are disengaged, under-motivated and disinterested 
in academic pursuits. This was supported by faculty observations concerning 
students’ poor rates of: 

 

� class attendance 
�  preparedness for lecture and class discussion 
�  participation in class activities 
�  participation in class-related activities recommended by instructors 
�  participation in extra-curricular activities and clubs 
�  utilization of professors’ office-hour 
�  utilization of Writing and Math Centers, and 
� 

 

 utilization of campus email & the Blackboard course management system.  
 

These observations point to a deficiency among our students concerning 
what is a foundational element for all student learning: engagement. With 
unmotivated, disengaged and disinterested students, the best curriculum and 
support services are ineffectual. RBC’s QEP addresses this core problem by 
connecting the curriculum with students’ own, self-identified career and transfer 
goals. 
 

3.5 RBC’s Advising System  
 

3.5.1 Academic Advising    
Traditionally, the role of academic advising at RBC has been shared between 

Admissions officers and faculty. Admissions officers have been responsible for 
providing initial consultations for all entering students prior to the first semester. 
These intake sessions culminate with students, together with officers, completing 
students’ semester schedules in light of degree requirements, students’ academic 
interests, results of placement tests, work schedules and extracurricular activities. 
However, given the limited time afforded these sessions, the large increase in 
enrollment projected for 2008 and the increase in degree options from two to twelve, 
it has become less and less feasible for traditional advising sessions to adequately 
address all these tasks.  

Historically, in the first few weeks of the semester, the Admissions Office has 
assigned each new student a permanent academic advisor. In the past, these 
assignments were guided exclusively by concern to place students quickly and to 
ensure proportionate distribution of advisees across the faculty. All full-time faculty 
members serve as advisors for approximately fifteen students. However, since the 
ratio of students to teaching faculty is greater than 15:1, a large number of students 
have either remained assigned to the Admissions officers who performed their 
intakes or else been assigned to non-teaching faculty. In addition, Presidential 
Scholars have traditionally been assigned to the President and Provost. Beyond 
these considerations, advisor assignments have never attempted to match students 
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with a specific advisor specializing in their area of academic interest or prospective 
degree area.26   

Each semester, students are required to meet with their academic advisors to 
review their progress toward their intended degree and, if all requirements have not 
been met, to schedule classes for the following semester. While several weeks are 
afforded to students to secure this brief meeting and faculty all maintain posted office 
hours, the QEPDC estimates that fewer than fifty percent of students actually do 
meet with their advisor during this time.27  This estimate is consistent with results 
from a Fall 2006 survey of faculty, in which only twenty-eight percent of the faculty 
indicated that they met with more than sixty percent of their advisees that 
semester.28    

 

3.5.2  Career and Transfer Advising  
Historically, RBC has not emphasized career or transfer advising. While the 

elective course Psych 101: Psychology of Effective Learning covers values and 
interest clarification and classification, it does not emphasize academic and career 
goal-setting or strategic planning. A computer-based career exploration system, SIGI 
Plus, was formerly available for student use; however, it was not integrated into any 
course curriculum or a comprehensive career advising system, and its use was 
discontinued in 2002.  As of Summer 2008, no replacement has been instituted. 

Prior to 2006,  a staffed Transfer Office was available to assist interested 
students in researching prospective transfer institutions, degrees and relevant 
requirements. The position and the Transfer Office were both vacant, however,  
between 2006 and 2008. While an online transfer guide was developed and made 
available to students during this time, fifty-two percent of graduating students 
reported they either did not find this guide helpful or did not even know it existed.29    

In the academic year 2007-2008, key steps to address deficiencies in the 
area of student transfer were taken. These adjustments have helped lay a foundation  
for further anticipated improvements, as outlined in our QEP (see Section 8.6). 
 

3.5.3 Advising and the New Student Orientation  
Prior to Fall 2007, the Orientation for New Students was viewed primarily as a 

ceremonial welcome and a broad introduction to college faculty, offices and services.  
The half-day schedule began with a General Assembly where incoming students, 
together with their guests, were welcomed by the President, Provost and Assistant 
Dean of Student Services, and introduced to the faculty and representative 
administrative officers. After the Assembly, students separated from their guests to  
attend a brief meeting sponsored by one of the two academic divisions of the 

                                                 
26 While students may petition to change their advisor, few students utilize this right. 
27  Anecdotal evidence for this estimate was obtained by QEPDC interviews with various 

faculty members.  It was further supported via a survey of advising forms for the fall 2005 
semester stored at the Admissions Office.  

28 Results of the Faculty Advisor Survey of FSE Pilot Fall 2007, administered to Faculty 
January 3, 2008. 

29 Result from the 2007 Exit Survey of Graduates, available from the Office of Institutional 
Effectiveness. 
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College.30 At these division meetings, representative faculty would inform students 
about the courses they taught, and students advanced in their studies and 
Orientation officers provided presentations about student services, activities and 
clubs, and  advice on time management. Traditionally, the day concluded with an 
Activities Fair that provided information about campus clubs and activities. 

In sum, while students attending Orientation were supplied with a wealth of 
pertinent information, little effort to engage them in reflection  and dialogue 
concerning their own academic and career interests was made. Moreover, only 
about fifty percent of newly registered, first-time students attended the Orientation 
program in recent years, survey data from the OIE indicates.31  

In Fall 2007, the Orientation program was revised in anticipation of the 
structural changes required to accommodate residence-hall students and as result of 
the College’s commitment to continually improving in pursuit of its mission. These 
changes were part of a foundational restructuring that render the College’s QEP 
feasible.32  
 

3.6 Clarifying the QEP Topic  
 

3.6.1 Introduction and Key Definitions  
The considerations outlined above constitute the grounds of the College’s 

decision to select an FSC emphasizing ACT planning  as the topic of its QEP. During 
2008 – 2009, the QEPDC directed attention to development of a QEP centered on 
this topic. Cognizant that a viable QEP must enhance student learning and/ or an 
environment conducive to learning, the QEPDC reviewed the professional standards 
and literature for links between ACT advising and learning. The committee was 
encouraged to discover that over the past few decades consensus has emerged in 
professional literature that academic advising itself constitutes teaching. While more 
thorough discussion of the professional literature appears in Section 5 of this report, 
the following definitions  are indicative of this paradigm.  
 

Academic Advising is 	 “an education process that, by intention and design, 
facilitates students’ understanding of the meaning and 
purpose of higher education and fosters their intellectual 
and personal development toward academic success and 
lifelong learning.” (National Academic Advising 

 

Association, 2004) 
Career Advising is  	 “the process of helping students understand how their 

academic and personal interests, abilities and values might 
relate to the career fields they are considering and how to 
form and plan for their academic and career goals 

 
accordingly.” (Virginia Gordon, 2006:12) 

Transfer Advising is  	 that part of Academic Advising which assists prospective 
transfer students with the transfer process. 

 Of the three types of guidance listed here, it is least 
 

thoroughly discussed in the professional literature.  

                                                 
30 In some years, a separate assembly was held for prospective Business students. 
31 Based on CIRP surveys submitted during the Fall 2005 - Fall 2007 Orientation programs. 
32 For a description of the foundational changes, see Section 8.6.  
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Based on these understandings, ACT  advising can be seen as pedagogical 
strategies for effecting student learning at RBC.  

 

3.6.2 The Stages of Planning  
National studies suggest that while a majority of freshmen enter college to 

“get a better job,” many have not carefully mapped out their academic or career 
goals.33  Similarly, while surveys of incoming RBC freshmen indicate that  
approximately seventy-five percent of our students enter with prospective career, 
transfer and academic aims in mind, all could benefit from systematic assessment 
and strategic planning concerning their goals (see Section 3.4). Consequently, our 
QEP is directed towards improvement of student learning by means of engaging 
students in ACT  planning. 

“Planning,” in this context, is understood to encompass the following three 
stages: 

1. 
 

goal identification and articulation, 
2. goal clarification and assessment , and 
3.
 

 strategizing.   

In the first st
 

age, an individual adopts long-range goals. Here, knowledge of 
available options is crucial, as is the ability to clearly express goals that may initially 
be inchoate. Gordon breaks down this stage even more finely into: inquiry/ 
exploration, information-gathering and integration leading to goal selection.34  

In the second stage, an individual assesses prospective goals in relation  to 
his/ her values, skills and interests. Difficulties involved in attaining the goal are 
weighed with respect to commitment to the goal, and individuals must assess 
projected costs and potential benefits of the pursuit against alternatives.  

In the third stage, an individual develops a plan of action. Strategic planning 
takes various schemes of time into account. Short-range sub-goals need 
identification, with attention paid to acquisition of any assets (resources, knowledge 
and/ or skills) essential for attainment of long-range goals.35  Risks or potential 
obstacles must be identified and contingency plans developed.  

It is important to note that the stages of the planning process are not discrete. 
Self-assessment measures (Stage 2) often prove useful in goal selection (Stage 1). 
(In fact, many models of planning begin with self-assessment.36) Strategic 
considerations (Stage 3) might affect assessments of the central goal (Stage 2) and 
ultimately precipitate selection of a new goal (Stage 1). Moreover, all aspects of 
planning can change as an individual encounters new experiences and acquires new 
information. Hence, planning must be flexible and recursive.37  

Each of these stages of planning will be integrated into the central strategic 
component of this QEP, the FSC RBC 101: Academic Planning. The course will 
center on engaging students in critical reflection  and dialogue concerning their own 

                                                 
33 McCalla-Wriggins (2000), p. 162. Also see, Gordon (1992), p. 51. 

34 Gordon (2005), Chapters 3-5. 

35 See Campbell (1974), Ch. 1. Campbell’s work on career planning is very highly regarded. 

36 McCalla-Wriggins (2000), p. 164. 

37 A diagram of the recursive nature of planning, which is utilized in the Discover CACGS, is 

provided in Appendix VIII. 
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academic and career goals. Details on the course requirements and strategies are 
provided in Section 6. The following section discusses the course’s learning 
objectives. 
 
            

4. QEP GOAL AND PROJECTED OUTCOMES  
 

4.1 Goal  
This QEP is directed towards the following goal,  
 

enhancing student learning through the delivery of a first-
semester course which engages students in informed 

academic, career, and transfer planning. 
 

In this context, we understand “student learning” to refer to any set of educational 
experiences resulting in positive changes to students’ knowledge, skills, behavior, 
and/ or values.38   Our aim thus directly advances the work of the College’s newly 
adopted Advising Program Mission Statement, which states: 

 

The mission of RBC’s a
 

dvising program is to assist 
students in the formulation and fulfillment of informed plans 

 

concerning their Academic, Career, and Transfer goals.39  
Our emphasis on exploration of students’ strategic ACT planning is consistent 

with emerging consensus on the importance of such planning in the professional 
literature, and also in keeping with the increased number of institutions of higher 
education adopting the perspective that advisors function as  teachers of academic 
planning.40  Virginia Gordon, former President of the National Academic Advising 
Association (NACADA), captures the essence of this movement, asserting, “[t]hrough 
the academic advising process, students learn to take responsibility for setting goals 
as well as planning the steps to implement them.”41    

When an institution seeks to enhance student learning in a specific area  or 
discipline, a myriad of strategies are available. However, when (as in our case) there 
is a desire to make a positive impact at the basic level of student interest and 
engagement, the importance of advising becomes readily apparent. Hunter and 
White (2004) write that academic advising is "perhaps the only structured campus 
endeavor that can guarantee students sustained interaction with a caring and 
concerned adult who can help them shape a meaningful learning experience for 
themselves."42  By connecting with students’ own interests, RBC’s QEP seeks to 
foster students’  understanding of and responsibility for their own academic pursuits.  

 

 

                                                 
38 This definition is consistent with the SACS standard, “Within the context of the QEP as a 

requirement for reaffirmation, the Commission on Colleges broadly defines student learning 
as changes in knowledge, skills, behaviors, or values.” (SACS, 2008). 

39 The Mission Statement arose out of the QEPDC’s early work and was adopted by the 
Provost in anticipation of the opening of the new ACT Center in Fall 2008. 

40 An overview of the professional literature is provided in Section 5. 
41 Gordon (2006), p.11. 
42 Hunter and White (2004), quoted in Campbell (2008); our emphasis.  
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4.2 Vision and Broad Projected Impacts  

All student learning is dependent upon connecting with students’ interests, 
and RBC’s QEP proposal draws on this fact by assisting students to cultivate, 
articulate and plan for their own goals.43  Our QEP is thus underwritten by the 
following, wide-ranging : 

Through implem
 

 vision statement    
enting the strategies of the QEP, we will positively 

impact our students’: 
�  perception of the value of academic pursuits 
�  engagement in their academic pursuits 
�  sense of responsibility for their studies  
�  academic performance across the board, and  
� 

 

 retention, graduation, and transfer rates. 
 

However, we are also aware of the difficulty of attempting to correlate gains in 
any of these broad areas with any single, isolated, programmatic change. Therefore, 
we have established for our QEP projected learning outcomes that are narrower in 
scope than those belonging to the vision statement above, and which can be 
assessed with a higher degree of confidence. In establishing these outcomes, we 
were guided by standards that have developed through professional discussion 
around the model of advising as teaching, and which are described below. 44    
 

4.3 Professional Standards  
 

4.3.1 The National Academic Advising Association  
While the QEPDC’s initial interest in advising lay in its potential to increase 

students’ engagement in all their pursuits, the QEPDC came to recognize the 
potential for learning inherent within the advising process itself. When advising is 
viewed as teaching, student learning is the natural outcome of an effective advising 
system. There is clearly knowledge acquisition that results from effective advising. 
But, perhaps more pertinently, advising engages students in the process of planning, 
and effective planning (i.e., goal identification, goal assessment and strategizing) is 
itself a skill, cultivation of which constitutes the student’s learning. This view of the 
student learning inherent in an effective advising process is supported by NACADA. 
 NACADA is an organization of 10,000 members dedicated to promoting 
quality academic advising in institutions of higher education, and thereby enhancing 
students’ educational development.45  The first of NACADA ‘s Core Values is the 
dictum that advisors are responsible to the individuals they advise. Their exposition 
of this value begins, “[a]cademic advising is an integral part of the educational 
process and affects students in numerous ways. As advisors enhance student 
learning and development, advisees have the opportunity to become participants in 
and contributors to their own education.”46  In “The Concept of Academic Advising,” 

                                                 
43 Re., Gordon (1992), p. 6.  Also see Section 5. 

44 A review of some of the literature supporting this model is provided in Section 5.  
 
45 From the “About NACADA” section of the NACADA website, 


http://www.nacada.ksu.edu/AboutNACADA/index.htm . 
46 From the “The Statement of Core Values of Academic Advising” section of the NACADA 

website, http://www.nacada.ksu.edu/Clearinghouse/advisingIssues/Core-Values­
Declaration.htm .  
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NACADA offers the following guidance for institutions attempting to construct student 
learning outcomes for their advising programs.47   

 

The student learning outcomes of academic advising are guided by an 
institution’s mission, goals, curriculum and co-curriculum. These outcomes, 
defined in an advising curriculum, articulate what students will demonstrate, 
know, value, and do as a result of participating in academic advising. Each 
institution must develop its own set of student learning outcomes and the 
methods to assess them. The following is a representative sample. Students 
will: 
•	  craft a coherent educational plan based on assessment of abilities, 

aspirations, interests, and values 
•	  use complex information from various sources to set goals, reach 

decisions, and achieve those goals 
•	  assume responsibility for meeting academic program requirements 
•	  articulate the meaning of higher education and the intent of the 

institution’s curriculum  
•	  cultivate the intellectual habits that lead to a lifetime of learning 
•	  

 

behave as citizens who engage in the wider world around them.48  

NACADA al
 

so endorses the guidelines for establishment of learning 
outcomes pertaining to advising sanctioned by The Council for the Advancement of 
Standards in Higher Education (CAS). 
 

4.3.2 The Council for the Advancement of Standards in Higher Education  
CAS is a consortium of over thirty-five professional associations. Its purpose 

is to promote standards for aspects of higher education that “foster student learning 
and development, quality assurance, and professional integrity.”49  In 2005, CAS 
published a statement of standards and guidance for development of an advising 
program, “Academic Advising Program: CAS Standards and Guidelines.”  The 
opening Mission section of the document declares “[t]he primary purpose of the 
Academic Advising Program (AAP) is to assist students in the development of 
meaningful educational plans.”  In the document, CAS provides guidelines for 
student learning and development outcomes in a number of areas. For each, the 
document provides examples of achievement. The table below includes some or 
CAS’s examples of measures of student learning for areas the QEPDC determined 
most relevant for RBC’s QEP. 
 

Table 4.3.2  CAS Examples of Advising Learning Outcomes by Area  

                                                 
47 Appendix IV contains NACADA’s preamble to this document and the illustration they use to 

depict the foundational role academic advising plays with respect to student learning. 
48 From the “Concept of Academic Advising” section of the NACADA website, retrieved July 

10, 2008 from http://www.nacada.ksu.edu/Clearinghouse/AdvisingIssues/Concept­
advising-introduction.htm 

49 From the “Advising Standards and Values” section of the NACADA website, retrieved July 
10, 2008 from http://www.nacada.ksu.edu/Clearinghouse/AdvisingIssues/CAS.htm.  
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Desirable 
Student Examples of Achievement 
Learning 

Outcomes The student: 

Intellectual 
growth 

1. examines information about academic majors and minors; 
2. understands the requirements of an academic degree plan, as 

well as institutional policies and procedures; 
3. employs critical thinking in problem-solving on selection of 

major and course selection; 
4. declares a major; 
5. achieves educational goals; and 
6. demonstrates understanding of a general education and 

expresses appreciation for literature, the fine arts, mathematics, 
sciences, and social sciences. 

Personal and 
educational 

goals 

1. sets, articulates, and pursues individual goals; 
2. articulates personal and educational goals and objectives; 
3. uses personal and educational goals to guide decisions; and 
4.  produces a schedule of classes in consultation with advisors. 

Enhanced 
self-esteem 

1. initiates actions toward achievement of goals, and  
2. evaluates reasonable risks with regard to academic course 

selection and course load when conferring with advisors. 

Realistic 
self-appraisal 

1. evaluates personal and academic skills, abilities, and interests 
and uses this appraisal to establish appropriate educational 
plans; 

2. makes decisions and acts in congruence with personal values 
and other personal and life demands; 

3. focuses on areas of academic ability and interest and mitigates 
academic weaknesses; 

4. uses information on degree program requirements, course 
load and course availability to construct a course schedule; 

5. seeks opportunities for involvement in co-curricular activities; 
6. seeks feedback from advisors; and 
7. seeks services for personal needs (e.g., writing centers and 

counseling). 

Clarified 
values 

1. demonstrates ability to evaluate personal values and beliefs 
regarding academic integrity and other ethical issues; 

2.  articulates personal values; and  
3. identifies personal, work, and lifestyle values and explains how 

they influence decision-making in regard to course selection, 
course load, and major and minor selections. 

Career 
choices 

1. describes career choice and choices of academic major and 
minor based on interests, values, skills, and abilities; 

2. documents knowledge, skills and accomplishments resulting 
from formal education, work experience, community service 
and volunteer experiences; 

3. makes the connections between classroom and out-of­
classroom learning, and 

4. identifies the purpose and role of career services in the 
development and attainment of academic and career goals. 

Independence 1. operates autonomously by attending advising sessions or 
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programs or by seeking the advice of advisors in a timely 
fashion; 

2. 	 correctly interprets and applies degree audit information, and 
3. 	 selects, schedules and registers for courses in consultation 

with advisors. 
1. 	 communicates personal and academic strengths  and 

weaknesses that affect academic plans;  Effective 2. 	 demonstrates ability to use campus technology resources, and communication 3. 	 composes appropriate questions when inquiring about 
particular requirements, departments, and resources. 

 

4.4 Projected Learning Outcomes  
While all learning outcomes identified by NACADA and CAS are laudable, the 

QEPDC was mindful in reviewing them of the SACS guidelines that a QEP not be 
excessively ambitious in scope so as to remain both feasible and assessable. 
Hence, following long deliberations, the committee settled on the three learning 
outcomes to be used to assess RBC’s QEP. As a result of their involvement in the 
FSC, RBC 101, students will: 
 

L1)  increase their knowledge of relevant facts relating to their chosen career 
areas, academic majors and transfer institutions; 

L2)  develop, articulate, and assess personal academic and career goals 
and construct informed strategies for their attainment, and 

L3)  increase their understanding of the purpose and value of a liberal arts 
education, of the academic skills emphasized in RBC courses, and of 

 

these skills’ relation to desirable, work-related skills. 

These outco
 

mes are assessable by means of: pre- and post-testing, internal and 
external surveys, and a Portfolio which students will develop through specific FSC 
tasks.50   

In addition, internal and national surveys will measure administrative 
outcomes and serve as gauges of shifts in student attitudes/ values. In particular the 
CIRP Freshman Survey, from HERI, will be used to track any shifts in self-efficacy 
and self-understanding corresponding to the implementation of the FSC. The FSC’s 
broader impact on students’ academic engagement will also be tracked through the 
use of the National Survey of Student Engagement (NSSE).   
 

4.5 Strategic Objectives  
While the majority of students enter RBC with tentative career and academic 

goals, these are often only vaguely conceived. Most students have not attempted 
detailed exposition of their goals; they have not attempted to assess their goals’ 
relevance to their interests, values, and abilities, nor have they adopted strategies for 
attaining those goals. RBC’s QEP seeks to enhance student learning by addressing 
these deficiencies. The core element of RBC’s QEP is the implementation, 
assessment, and review of a FSC, RBC 101: Academic Planning. RBC 101 will 
center on engaging students in informed ACT  planning through independent study, 

                                                 
50 Details of the assessment plan for each of these outcomes are provided in Section 10. 
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group meetings during Orientation week with others having the same general areas 
of academic interest, and individual meetings with instructor/ advisors.51    

It is a major undertaking to implement a new course for the majority of the 
student body, involving adjustments to the curriculum and substantial changes to the  
advising process.52  The following three strategic objectives will guide the 
development and implementation of the FSC, and will serve are the foundation for 
planned activities and learning outcomes: 

 

S1) 
 

increase first-semester students’ contact hours with academic advisors, 
S2) increase numbers of explorations concerning career and transfer 

possibilities by students, and 
S3) effect a more student-centered, developmental model of academic 

 
advising.53   

 

Clearly, the main strategic component of the QEP, then, is implementation of 
RBC 101: Academic Planning. RBC 101 students will shape customized learning 
experiences for themselves using a selection of the following the following tools: 
 

�  guided inquiry into: personal interests, values, skills, and career and 
academic goals 

�  directed research on: career and transfer possibilities 
�  exercises on strategic planning 
�  orientation in RBC learning resources 
�  visits to prospective transfer institutions
�  guest/ panel presentations on careers & transfer institutions, and  
�

 

 transfer fairs. 
 

Details of the course requirements are provided in Section 6 of this document. 
Section 5 offers an elaboration of the professional literature supporting this pursuit. 
  
 

5. LITERATURE REVIEW AND BEST PRACTICES 
 

5.1 RBC 101 as Synthesis  
The core of the College’s QEP, RBC 101: Academic Planning, synthesizes 

two broader areas, FYE programs, and Academic and Career Advising. That 
institutional attention in each of these areas can positively impact student learning is 
well-documented in the professional literature. A brief review of some of this 
evidence follows. 

 

5.2 First-Year Experience (FYE) Programs  
 

5.2.1 From FYE to First-Semester Experience  
In recent decades, FYE programs have become fixtures on many  American 

campuses. The majority of both two- and four- year colleges and universities 

                                                 
51 For further details on the examples of the specific learning strategies employed within this 

course, see Section 6. 
52 For details on the current system of advising, see Section 3.5. For details on foundational 

changes to the advising system currently being implemented, see Section 8.6.   
53 The developmental model for advising is described in Section 5.3.3.  
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currently have some form of FYE program.54   Research on and supporting  
resources for FYE programs have also proliferated since the 1970s, led by the work 
of John Gardner and the NRC. Since 1982, the NRC has hosted hundreds of 
regional, national and international conferences on all aspects of the FYE. In his role  
as QEP Chair for RBC, Dr. Zelinski attended the annual national conference on the 
FYE hosted by the NRC in Spring 2007, and again in 2008. 

Also in Spring 2007, the QEPDC researched FYE programs in Virginia and at 
institutions whose programs had been recognized as “Institutions of Excellence” for 
their FYEs by the NRC.55  While there is considerable variety in the composition of 
FYE programs throughout the country, among FYEs at the NRC’s Institutions of 
Excellence, the following elements are common:56  
 

1. first-year seminar; 
2. 	 enhanced Orientation program; 
3. 	 core curriculum emphasis on first year; 
4. 	 common reading program; 
5. 	 service learning program; 
6. 	 learning communities, and 

	
 

7. peer leaders/ advisers. 
 

Guided by requirements of the QEP and widespread interest in FYE 
possibilities among the RBC community, the QEPDC began by narrowing its 
attention from the first year to the first semester. The QEPDC found support for this 
focusing from professional literature, which consistently emphasizes what a critical 
period the first few weeks are to beginning college students—a finding based in an 
array of assessment measures, including persistence, graduation and self-efficacy.57  

The importance of academic advising during this critical period has been well-
noted. For example, Virginia Gordon cites the following potential benefits to students 
from an effective (early) advising system:58  

1. 
 

	 successful attainment of educational and career objectives; 
2. 	 achievement of grade point averages (GPAs) consistent with ability; 
3. 	 enhanced likelihood of degree completion; 
4. 	 satisfaction with the advising process and development of a positive; 

attitude towards the institution, and 
 

5. development of a meaningful relationship with the advisor. 
Expressing what has become a pervasive sentiment among researchers, Jim Black 
concludes, “[a]t no time in a college student’s experience is the connection with an 
academic advisor more important than during and before his or her first semester.”59  

Sadly, this awareness is often disconnected from actual advising practices on 
college campuses.60 Elyse Ashburn admonishes, “many new community college 
students receive little or no attention from advisors in their first few weeks of class, 

                                                 
54 Betsy G. Barefoot, John N. Gardner, et al. 

55 Ibid. 

56 Ibid, pp. 16-17.

57 For example, see Ashburn.  

58 Gordon (1992), p. 6. 

59 Black, p. 87. 

60 Keup, pp. 34-5. 
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even though those first weeks are key to helping students succeed.”61  Until recently,  
our students have fared no better than this with respect to their academic advising. In  
Fall 2007, as a result of its research  in this area and its commitment to its mission, 
the College revised its advising system. This restructuring has helped establish the 
necessary institutional foundation for this QEP.62  
 

5.2.2 First-Year Seminars  
First-Year Seminars (FYSs) are by far the most common feature of FYE 

programs. In 2000, a survey conducted by the Policy Center on First Year of College 
found that seventy-nine percent of four-year institutions and sixty-two percent of two-
year schools offered a course that fell into this general class.63  After in-depth study 
of FYSs across the country, Mary Stuart Hunter and Carrie Linder recently 
concluded, 
 
 

First-year seminars provide a proven way of both challenging  and supporting 
first-year students in their quest to make a successful transition to college  
and fulfill their educational goals. Seminars have shown themselves to be 
flexible and highly adaptive formats within which to provide students essential 
information, as well as critical support, in the first  year. They represent one of 
the most dynamic curricular innovations of the twentieth century… we believe 
that first-year seminars have the potential to be one of the most dynamic and 
enduring cur
 

ricular initiatives of the future.64    

Hunter and Linder’s praise of FYSs is backed by
 

 a growing body of evidence linking 
these courses to improvements in various measures of “student success,” including 
retention, graduation, academic performance (including GPA), faculty-student 
relationships, communication skills, study habits and student perceptions of higher 
education.65    

While FYSs are common vehicles for enhancing student success in the 
contemporary academy, they are extremely dissimilar in construction and content. 
The NRC has identified five major types of FYSs.66  They are: 
 
 

1. extended Orientation seminars; 
2. academic seminars with uniform content for all students; 
3. academic seminars on varied topics; 
4. professional or discipline-linked seminars, and 

 

5. basic study-skills seminars. 
 

The QEPDC’s exploration of these potential platforms for our freshman course (and 
thus our QEP) was guided by its understanding of the interests and needs of RBC 
students.67  Therefore, the committee kept returning to the themes of academic 
advising, and career and academic planning.  

                                                 
61 Ashburn. 

62 For details on these changes, see  Section 8.6. 

63 Hunter and Linder, p. 278.  

64 Ibid., p. 291.

65 For example, see Fidler and Hunter, p. 287, and Barefoot, et al (1998). 

66 Re., Hunter and Linder, p. 279. 

67 For details on the QEP Topic selection process, see Section 2 and Section 3.  
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Regardless of specific form or content, most FYSs address issues pertaining 

to both academic advising and career planning. According to Paul Gore, eighty-
seven percent of FYSs devote some attention to career and life planning.68  Virginia 
Gordon, in the Handbook of Academic Advising, states:  

 
 

Freshman seminar or orientation courses have been used as an advising tool 
for over a century…The content often directly relates to advising issues such 
as: understanding the value of a college degree, an introduction to broad 
areas of study, academic major information, curricular requirements, 

 

graduation requirements, and course scheduling…69  
 

While the majority of FYSs incorporate academic and career advising, few 
isolate these topics as central focuses. However, a model for doing so was 
developed by Winston, Ender and Miller in 1984. In “Academic Advising 
Reconsidered,” these scholars provide a sketch of the content of an FYS centered 
on advising.70  The course they envision would be taken for academic credit, consist 
of sections  of 12-15 students, and have among its goals increasing student learning 
concerning:  

 

�	  the purpose of a college education and how to realize personal goals 
within the existing structure 

�	  the purpose and relationship of the general education component  (or 
liberal arts education for liberal arts colleges) to citizenship, democratic 
society, and post-college life 

�  personal goal setting and life management techniques 

�  career awareness, and 

� 


 

 educational planning.  

This ideal,
 

 outlined over a quarter century ago, closely resembles our proposed FSC, 
the centerpiece of this QEP. Both result from a shift in paradigms away from 
academic advising as administrative service towards a view of advising as teaching. 
This teaching model for advising was a novel idea when Winston, Ender, and Miller 
presented their theoretical course outline, but since then has become the leading 
view on academic advising in the professional literature.  
 

5.3 Advising as Teaching  
 

5.3.1 Career Planning  
B.B. Crookston first advocated the view of “advising as teaching” in 1972;  

since then a growing body of literature has emphasized and supported the utility of 
this model. In 2006, NACADA incorporated it into its explication of the very concept 
of academic advising.71  

While academic advising has always involved conveyance of information 
(concerning curriculum, degree-requirements, etc.), projected student learning 
outcomes associated with this new view of advising extend well beyond such modest 

                                                 
68 Hildenbrand and Gore, p. 87. 

69 Gordon (1992), p. 65. Also see Hunter, Henscheid, and Mouton. 

70 Winston, Ender, and Miller (1984b), pp. 25-26.  

71 The Preamble to NACADA’s “Concept of Academic Advising” is stated in Appendix IV. 
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expectations (see Section 4.3). Career and life-planning are often cited as basic 
elements in this expanded academic advising curriculum. 

There is ample evidence that an FSC emphasizing career planning taps into 
today’s students’ interests and concerns. Recent surveys of entering, first-time 
freshmen by HERI indicate that career and financial aspirations are primary 
motivations for pursuit of a college education among today’s students.72  RBC 
students are no exception. Responding to the 2007 CIRP survey, more than seventy-
five percent of entering RBC students cited “to make more money,” “to get a better 
job” and “to get trained for a specific career” as “very important” reasons for their 
matriculation. These statistics are consistent with those of their national cohort.73    

Not only are career aspirations important in motivating today’s students,  but 
students clearly desire assistance in this area as well. According to HERI’s 2005 
CIRP survey, eighty-seven percent of incoming freshmen report needing help with 
career planning.  

While this interest has been well-documented in the professional literature, 
institutions have been slow to address the need. Victoria McGillin notes “[Although] 
the psychological and sociological literature has addressed the need for greater 
career advising[,] . . . advisors have not recognized major and career advising to be 
as significant as their advisees have.”74  Despite the disjuncture, however, practice is 
beginning to catch up with the demand; after a survey of national trends of exemplar 
institutions, Hildenbrand and Gore conclude, “there is growing recognition of the 
importance of career development in first-year programs.”75  

Institutions  may be taking notice of students’ desire for career-oriented 
guidance not solely in response to “demand,” though, but also out of responsiveness  
to growing evidence that an institutional emphasis on career advising (i.e., 
assistance with career exploration and planning) can positively impact a broad range 
of measures of student success. In its 2004 summary report of its national survey of 
community colleges, the Community College Survey of Student Engagement 
(CCSSE) reported, “[e]ngagement efforts that encourage students to set and meet 
goals – such as academic and career advising – can have a significant impact on 
student retention and, ultimately, student success.”76  As a result of increased 
student interest in career guidance and evidence of its efficacy on student success, 
advising in this area is increasingly being integrated with academic advising rather 
than relegated to campus Career Centers.77    

However, while many faculty members are comfortable with academic 
advising, they can be reluctant to take on the role of career advisors. Gordon argues 
this trepidation can be alleviated by distinguishing career advising from career 
counseling, explaining that while the latter involves assisting students with career-
related psychological problems, the former focuses on exploration and formation of 

                                                 
72 This career focus is a marked distinction between contemporary students and students 

prior to the 1980s, see Gordon (1992), p. 51. 
73 All RBC CIRP data is maintained by the Office of Institutional Effectiveness. 
74 McGillin, p. 369.
75 Hildenbrand and Gore, p. 46. 
76 Community College Survey of Student Engagement. Also see Folsom and Reardon.  
77 Habley (1984).  See also Gelwick, and Gordon (2006). 
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career and academic goals. 78  “Academic advisors are not expected to be career 
counselors, but to assist students in gathering and processing the information 
needed to engage in realistic academically related career planning,” she explains.79   

Though there is clear convergence of academic and career advising in the 
area of goal exploration and planning, Betsy McCalla-Wriggins points out that there 
are unique aspects of career advising that require special attention. First, while 
knowledge within an academic discipline is relatively stable (and, to a lesser degree, 
so are college degree programs), the job market is more dynamic.80  Hence, more 
frequent training may be required for career advisors. Second, although many 
college students change their major during their college experience, career decisions  
often go beyond this fluidity in that they are repeatedly reassessed throughout one’s 
working life; most individuals make 3-6 career (not “job”) changes over their lifetimes.  
Thus, McCalla-Wriggins argues that emphasis on transmitting sound decision-
making skills is more important in career than in academic advising. 81    

Moreover, while a student may feel anxious when confronted with the need to 
commit to an academic major, the choice of a career may be even more stressful, 
often being even more deeply connected to one’s sense of identity. Sharing the 
following guiding principles of effective career development, articulated by Virginia 
Gordon, with students may ease the increased stress that is more common with 
career decisions than academic ones: 

1. 
 

	 Choosing a career is a lifelong process. Students should understand that 
they are at only one decision point in a long series of career choices. 

2. 	 The career decision-making process includes knowing facts about oneself 
and facts about the work world. Integrating these two areas of information 
in an organized way can help students identify realistic alternatives. 

3. 	 Choosing a career can be a complicated process that requires much 
study and thought. One has more control over one’s life by learning how 
to make career decisions in an orderly, rational manner.  

4. 	 There are no right or wrong decisions—only satisfying and unsatisfying 
ones. Future events may affect a good decision in ways unforeseen at the 
time it was made. 

5. 	 Sex, race, or age should never be a barrier to exploring any and all 
82 

 

possible career options.    
 

5.3.2  Liberal Arts Advising  
Perhaps the most significant difference between career and academic 

advising is the risk of further reducing students’ perceived value of a liberal arts 
education. While “general education” classes constitute clear requirements for a 
degree, their relationship to one’s chosen career is often perceived by students as 
tenuous. As a result of this (perceived) disconnect, liberal arts institutions are 

                                                 
78 Gordon (2006).  

79 Ibid., p. 8.

80 McCalla-Wriggins (2000), p. 167. 

81 Ibid., p. 168.
 
82 Gordon, 1992, p. 72. 
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increasing offering “career-based” curricula.  Many scholars warn that this 
“careerism” has placed the very existence of the liberal arts at risk.83    

If liberal arts institutions want to resist this devaluation of their traditional 
curricula, they must persuade career-minded students of the worth of a broad-based 
education. It is here that academic advising, and especially first-year advising, is 
most vital. McGillin and Nutt make this point, arguing that first-year advising directly 
shapes students understanding of curricula, especially the general-education core of 
a liberal arts program. 

 
 

First-year advising offers students what is often their sole opportunity to 
understand, appreciate, and gain value from this foundation to the curriculum, 
too often dismissed by students as ‘requirements to get rid of…’ while they 
are engaged in the process of completing their degree in a specialized field.84 
 

 

The liberal a
 

rts have traditionally been seen to serve purposes other than 
simple establishment of a productive workforce (i.e., establishment of an informed 
citizenry, or the “pure” pursuit of knowledge). However, one obvious response to 
students’ concern that liberal arts “Gen. Ed.” courses will not help them with their 
chosen careers is to point out that this sort of education does precisely that by 
assisting them in the cultivation of skills highly valued by employers. To this effect, 
Ditmore cites a 1997 survey by  Fortune, which “found that 90 percent of these CEOs 
believe that critical thinking is derived from an education with a core humanities 
curriculum and the ability to solve problems is derived from an education specializing  
in Liberal Arts studies.”85  She adds “the ability to communicate effectively is yet 
another area where students, and thereby employers, benefit from traditional liberal 
arts education.”86  

Since the skills emphasized in the liberal arts are useful in virtually all career 
fields, students can be assured what they are learning will benefit them regardless of 
their particular career interests. A liberal arts degree will make them more 
marketable because employers recognize it as evidence of proficiency in a number 
of desirable areas. Moreover, the versatility of these highly transferable skills will  
prove useful should they choose to (or should circumstances require that they) 
change careers, a prospect which is not unlikely.87    
 

5.3.3 Developmental Advising  
Developmental advising is a model of academic advising which encompasses 

the view of advising as teaching and which emphasizes planning, career advising 
and the liberal arts concern for the “whole person.”  In the 1970s, Crooskton 
contrasted developmental advising with “prescriptive advising,” which was (and 
arguably remains) the predominate view of advising in practice. The prescriptive 
advisor functions as a service provider, assisting students to schedule courses and  
often making key decisions for those students. In contrast, the developmental 

                                                 
83 Re., Ditmore; and Katachadourian and Boli. 

84 McGillin and Nutt, pp. 115-116.

85 Ditmore. 

86 Ibid. 

87 Ibid. Also see Gordon (2006).  
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advisor assumes a teaching role and respects the autonomy of individual students.88   
Crookston defined developmental advising as “a systematic process through which 
students set and achieve their academic, personal, and career goals with the support 
of their academic advisors and the institution’s resources.”89   

Terry O’Bannion organized these three dimensions (life, career and 
academics) into a developmental hierarchy. In his seminal work in 1972, he 
proposed that academic advising be viewed as a process enabling students to 
realize their potential through mastery of five stages:90  
 

1. exploration of life goals,  
2. exploration of vocational goals, 
3. program choice, 
4. course choice, and 
5. scheduling courses. 

 

O’Bannion emphasized the importance of working through these stages sequentially,  
allowing earlier stages to inform later ones. 

Under O’Bannion’s developmental model, then, advising is a “dialogue” in the 
classical sense. Habley outlined a dialogical model for the entire advising process 
aimed at assisting students with this articulation  of purpose and the planning it 
fosters.91  From the beginning of the advising process, the developmental advisor 
confronts the student with profound personal questions like “Why are you here?,”  
“What do you want out of life?,” and  “How are you going to get there?”   Next,  s/he 
assists the student to develop answers to these questions.  Gordon articulates the 
foundational principle here, saying “[s]tudents should be able to articulate their own 
reasons for being in college and how the degree fits into their career and life goals.”92    

The curriculum of our proposed FSC incorporates O’Bannion’s sequence, 
and it is precisely the type of personal vision of which Gordon speaks that we aim to 
cultivate with our proposed FSC, RBC 101. 
 

5.4 Advising-Teaching Strategies  
 

5.4.1 Career Planning Instruments  
Developmental advising and the advising plan proposed in this QEP involve 

engaging students in career planning. Hence, we have drawn on the work of Mary 
Hildenbrand and Paul Gore who have investigated the various instruments for this 
purpose in use across the country.93  Through comparative analysis, Hildenbrand 
and Gore identify the following as critical for positively affecting student self-efficacy 
concerning their career decision-making aptitude:    
 

� written exploration 
�  standardized career assessments with Individualized Interpretation 

sessions 
�  information from the world of work 

                                                 
88 Gordon (1992), p. 5.  Also see Winston, Ender, and Miller; and Kramer. 

89 Quoted in Gordon (2006), p. 10. 

90 O’Bannion. For a summary, see Gordon (2006), p. 10.  
 
91 Habley (1984), p. 156.  

92 Gordon (1984), p. 133. 

93 Hildenbrand and Gore.  
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�  modeling/ exemplars, and 
�  building support/ networking. 

 

The program of career exploration and planning envisaged for students in RBC 101  
incorporates each of these instruments (see Section 6.3).  

After in-depth study of career-themed self-assessment instruments, including 
computer-assisted career guidance systems (CACGS), Daminger concluded “[t]he 
value of self-assessment in the first year cannot be underestimated. The more our 
campuses incorporate self-assessment into the first-year experience, the greater 
relevance it will have for students and their academic success and goal 
attainment.”94    

The QEPDC considered three different CACGS to provide RBC 101 students 
with a platform for independent career assessments and exploration of databases on  
“the world of work”: Kuder’s Career Planning System, SIGI3  and the ACT 
Corporation’s Discover.  All are similar in the tools they provide, and all are user-
friendly. Fukuyama conducted a study which demonstrated the positive effect that 
(an early version of) Discover can have on student career self-efficacy and decision­
making.95 Weighing the findings of this study, the committee has tentatively selected 
to use ACT’s Discover  system, which provides a platform for: 
 

�  self-assessment of career preferences based on: skills, interests, and 
values 

�  exploration of the related careers via an extensive database 
�  exploration of related colleges and universities and degree-programs 
�  assistance with the development of job-seeking skills, including resume 

construction  
�  an e-Portfolio which maintains all the student’s Discover-based results 

and allows the student to input additional information, and 
�  supplemental materials for the classroom.96  

 

Several different models for connecting assessment results (self-reports of 
preferences concerning interests, values or skills) with career prospects. Perhaps the 
most influential of these is the one created by John Holland. Holland developed a 
trait-factor taxonomy of personality types which can be reliably measured and 
meaningfully matched with compatible work environments. 97  Holland’s taxonomy of 
work-related personality types has become enormously influential; it forms the 
framework for many contemporary career self-assessment tools, including the US 
Department of Labor’s extensive career resource site (O-Net) and the “Map of the 
World of Work” used by the Discover  system (also utilized by Sigi3). Since Holland 
developed his model in the 1970s, evidence has amassed to establish congruence 
between Holland’s types and satisfaction in career choice and job-related stress.98    
 

 

                                                 
94 Damminger, p. 68.  Also see Metz, pp. 41-42. 

95 Fukuyama.  Also see McCauley; Metz; and White and Leonard. 

96 See http://www.act.org/discover/ . 

97 See  Appendix IX for a diagram of Holland’s “hexagonal model” and Discover’s “Map of the 


World of Work” (which is based on it).  
98 See Ali. 
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5.4.2 Faculty Advising  

The “advising as teaching” model fits well with the custom across academia 
of using teaching faculty as advisors—a model which has historically been the 
practice at RBC and would be enhanced with RBC 101. This practice has clear 
advantages in preference to an advising system consisting of non-teaching advisors. 
Several studies argue in favor of a teaching-faculty-based advising delivery system,99   
indicating that it: 
 

1. 	 enables students to develop relationships with faculty members outside of 
the classroom, who can serve as role models and stabilizing influences; 

2. 	 affords faculty insight into students’ curricular concerns and interests;  
3. 	 utilizes faculty knowledge of the curriculum; 
4. 	 draws on the teaching expertise of faculty, and 
5. 	 positively impacts the intellectual growth of students. 
 

Along with these advantages, however, come risks. Questioning the 
conventional use of faculty as advisors, O’Bannion suggested that the particulars of  
advisors’ employee status are less important than is an institution’s commitment to 
its advising system’s ongoing efficacy.100  Perhaps the most significant obstacle to 
the effectiveness of a faculty-based system is the workload burden it places on 
faculty, who are often already “stretched to the bone” with teaching, committee-
assignments, service and research. Furthermore, training of faculty-advisors requires 
that time and resources be dedicated to such an end. 

Recognizing these risks, Habley writes that an effective faculty-based 
advising system requires: 1) limited advising loads, 2) multiple contacts and 3) 
institutional policies and procedures that maximize potential of advisor-advisee 
contacts.101 After researching faculty-based advising systems across the country, 
Margaret King extends the requirements of an effective advising program to 
include:102  
 

�	  an Advising Program Mission Statement 
�	  an Advising Director or Coordinator 
�	  a systematic training program for advisors 
�	  evaluation of both the advising program and individual advisors, and 
�	  recognition and reward for exemplary advising. 

 

RBC’s revisions to our advising program which form the foundation for our 
QEP address each of these requirements. Our newly adopted Advising Program 
Mission Statement is introduced in Section 4.1. The school’s newly created position, 
Director of Advising Services (DAS), as well as the new ACT Center, are described 
in Section 8.4. Our proposed development program for advisors is outlined in Section 
6.4. And our evaluation system is summarized in Section 10.  

 
 

                                                 
99 For a list of some of these studies, see Gordon (1992), p. 29. Also Habley (2003). 

100 O’Bannion. Also see Gordon (1992), p. 28. 

101 Habley (2003), p. 27. Section 6.4 of this report attempts to reveal how our plan satisfies all 


three of these requirements. 
102 King, p. 136. 
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6. STRATEGY: RBC 101: Academic Planning 

 

6.1 Overview  and Course Description  
The central strategic component of the QEP is a FSC, RBC 101: Academic 

Planning. The course will engage students in critical reflection and dialogue 
concerning their own academic and career plans. It will be required for graduation of 
all FTDS students. These students will be enrolled in the course in their first 
semester at RBC. The course will be worth one elective credit and will be assigned a 
P/NP grade. It will be taught by full-time faculty, as well as some adjuncts. Each 
academic advisor will be assigned a section of the course comprised of his/ her 
advisees (approximately fifteen). The course will consist of a group session during 
Orientation week, three individual sessions between the advisor-instructor and 
advisee spread throughout the semester and independent study by the advisee.  

Within the FSC, students will engage in a dialogue with their academic 
advisor at the very beginning of their college experience. The course will confront the 
student with the foundational questions,  

 

�  “Why are you here?”  
�  “What value do you see in the large commitment in time, energy, and 

money that college represents?”  
�  “How do you plan to achieve your long-term academic and career goals?”  
 

Course advisor-instructors will assist students in their pursuit of their own answers to 
these questions and with the articulation of purpose and planning it fosters.103    

Engaging students in systematic planning concerning their own lives and 
goals is intended to enhance student learning in multiple dimensions. First, the 
inquiry of the course is directed towards student cultivation of self-knowledge: “What 
do I want for myself?”, “Why do I want it?”, “How do I plan to achieve it?”. Second, 
students will gain exposure to the stages and methods of systematic planning. 
Finally, our vision for the QEP foresees this exploration and discovery resulting in a 
positive impact on broader measure of student engagement and success.104  

The following course description is proposed for RBC 101, which upon SACS 
approval will be submitted to the Instructional Programs Committee for inclusion in 
the RBC curriculum and catalog. 
 

RBC 101: Academic Planning  
1 credit. P/NP. Required of all first-time, full-time, degree-seeking students. 
Students are expected to complete the course in their first semester. The 
course will engage students in the three stages of informed planning 
concerning their academic, career, and transfer goals: goal identification and 
clarification, goal assessment, and strategic planning. The course will 
culminate in the development of an Academic and Career Portfolio, which 
students will be encouraged to maintain and further develop throughout their 
academic journey. Course requirements will be satisfied through independent 
study and reviewed in meetings with their academic advisors.  

 

                                                 
103 See Section 5.3.3 for support for support for this Developmental approach to advising from 

the professional literature.  
104 See Section 4 for a more complete discussion of the learning objectives of the QEP. 
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The academic year 2009-2010 would be utilized for course and faculty 

development, and the course would first be offered in Fall 2010.105  It will be 
assessed and reviewed in Spring 2011 and 2012 for possible revisions to particular 
strategies and instruments. In the Spring 2013, it will be subjected to a more 
comprehensive assessment review of its structure, objectives and requirements.106  
 

6.2 Course Objectives and Requirements   
The course will have the following goals, which are exactly aligned with the 

projected learning outcomes in this QEP (see Section 4.4). In RBC 101, students 
will: 

 

1. 	 increase their knowledge of relevant facts relating to their chosen career 
area, academic major and transfer institution;  

2. 	 develop, articulate and assess personal academic and career goals and 
construct informed strategies for their attainment, and 

3. 	 increase their knowledge of the purpose and value of a liberal arts 
education, of the academic skills essential to RBC general-education 
courses and of their relation to commonly sought work-related skills. 
 

Guided by these goals and working together with their advisor, students will 
tailor a customized learning experience directed towards the development of their 
own academic and career plans. In order to receive credit for the course, students 
will be required to: 

 

1) 	 attend orientations on RBC learning technology resources, including: the 
Blackboard  online course management system, the Discover  online 
career exploration system, RBC email, RBC Catalog and the RBC 
Transfer Guide, as well as the US Department of Labor’s Occupational 
Outlook Handbook (OOH); 

2) complete guided inquiries on: personal interests, values, skills, career and 
academic goals/ possibilities; 

3) develop an Academic & Career E-Portfolio (see Section 6.3.4), and 
4) complete a typed Activity Report based upon one of the following:  

• 	 a visit to a prospective transfer institution 
• 	 attendance at a Guest/ Panel presentation on Careers & Transfer 

Institutions   
• 	 participation in a Career/ Transfer Workshop  
• 	 participation in a Student Club  
• 	 participation in a Service Learning Opportunity 
• 	 participation in an Internship Program, and 
• 	 participation in a Student Mentorship program. 
 

The orientation sessions to the learning resources listed in (1) will be incorporated 
into the New Student Orientation Program held prior to the start of classes. The other  
requirements will be reviewed during the course’s opening group session and 
completed independently by students via the learning instruments described below.  
 

 
 
                                                 
105 See Section 6.4 for a description of the initial faculty-development year 2009-2010. 
106 See Section 10 for a description of the assessment strategies for RBC 101. 

36
  
 



 Richard Bland College  
     of the College of William and Mary   

 
6.3 Course Learning Instruments  
 

6.3.1 Blackboard: Online Course Management System  
During the academic year 2009-2010, the FSC Coordinator will develop a 

website for the course within the Blackboard Course Management System, currently 
in use at the College.107  This site will include a Portfolio Guide with detailed 
instructions  for completing each assignment, Course Lectures (in the form of MS 
Powerpoint presentations), a platform for completing, submitting and recording class 
exercises and quizzes online, and external links to course-related websites (for 
example, Discover and OOH.108 In Spring 2010 the faculty will be trained in the use 
of the site.109   

 

6.3.2 Provisional Text: POWER Learning  
The course will also utilize a text on career and academic planning. The 

QEPDC reviewed several possible texts and selected POWER Learning, by Robert 
Feldman, as the provisional central text in the course.110 As are most of the texts that 
the committee considered, this text is designed for a much broader Orientation/ 
Freshman Development course. However, its publisher, McGraw-Hill, enables 
institutions to create customized versions of the text composed only of the chapters 
they request. From the text’s seventeen chapters and modules, the QEPDC has 
selected the following five for RBC 101: 

 

�  Chapter 1: P.O.W.E.R. Learning: Becoming a Success Student 
�  Chapter 3: Recognizing How You Learn, Who You Are, & What You 

Value 

�  Chapter 11: Making Good Decisions

�  Module C: Taking Charge of Your Career

�  Module T: Transfer Strategies 

 

The text offers a wealth of exercises, assessments, and quizzes on academic and 
career goal exploration and planning, which may be fully integrated with 
Blackboard.111 Some of these exercises will be completed and submitted at the 
Group Session of the course held during Orientation week; the remainder will be 
completed electronically utilizing the course Blackboard site. All responses will be 
required to address the assignment and graded for completeness.  
 

6.3.3 Provisional Computer Assisted Career Guidance System: Discover  
The course will also utilize a CACGS. The QEPDC has provisionally selected 

the Discover Online Career Exploration System  developed by the ACT Corporation 
(see Section 5.4.1). At present, the concept for the course (described below) 
involves requiring students to utilize the Discover system to complete self­
                                                 
107 See Section 9.3.2 for a description of the FSC Coordinator position. 

108 An example of a virtual lecture which will be hosted on the RBC 101 Blackboard site is 


provided in Appendix XI. 
109 See Section 6.4 for a description of the faculty development planned for 2009-2010. 
110 Smaller supplemental texts, such as David Campbell’s If You Don’t Know Where You’re 

Going, You’ll Probably End Up Somewhere Else are also be considered. 
111 See Feldman (2009a).  Text exercises and quizzes provisionally identified as RBC 101 

requirements are listed on the draft RBC 101 schedule that appears in Appendix X.  
Examples of chapter quiz questions are provided in Appendix XV. 
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assessment inventories based on career interests, values and skills.112  A similar 
type of self-assessment provided by the US Department of Labor’s O-Net website 
was successfully piloted during the Fall 2007 advising cycle and is currently available 
to students on a voluntary basis (see Section 8.6.3). The system may also be used 
by students to explore prospective careers, academic major programs, and transfer 
institutions. In addition, it provides a platform for student’s E-Portfolio (see Section 
6.3.4).113  

This system will be reviewed and piloted by the full faculty during the faculty 
development year 2009-2010. Hence, a different system may be employed in the 
course and/ or the employed system may be reconstituted as a supplemental 
component to the course. 
 

6.3.4 Academic and Career E-Portfolio  
Student work for the course will culminate in the development of an Academic 

and Career E- Portfolio. While the specific elements of the Portfolio may be revised 
prior to the first offering of the course and from year-to-year, as currently conceived, 
the Portfolio would consist of the following required elements: 

 

P1) Personal Vision Statement; 

P2) Discover Inventories Results; 

P3) Skills Documentation Worksheet; 
 
P4) Resume; 

P5) Prospective Career Worksheet; 

P6) Transfer Institution and Prospective Major Fact-sheet; 

P7) Associates  Degree Completion Plan; 

P8) Sample Transfer Application Essay, and 

P9) Activity Report. 

 

In addition to the above required components, students will be encouraged to 
maintain copies of all their course syllabi and their academic transcripts in their 
Portfolios. 

The advising systems at several institutions are currently utilizing E-
Portfolios. In the development of our proposed Portfolio, we were influenced by the 
E-Portfolio at Florida State University.114  The Discover Career Exploration System 
provides a platform for a Portfolio which automatically includes all the student’s self-
assessment inventories and Discover-based research on prospective careers and 
transfer institutions. Furthermore, Discover enables licensing institutions to  
customize their Portfolios by allowing students to upload additional artifacts to it. 
Hence, all the above components of our proposed Portfolio could be housed on the 
Discover platform. Alternatively, the College may choose to develop its own platform 
for Portfolios tailored specifically for these components and host it on the College’s 
own server; Blackboard could be employed for this purpose. 

Each of the Portfolio exercises will be described in detail, together with 
examples, in the “Portfolio Guide” supplied to students at the opening group session  

                                                 
112 Ibid. 

113 The main navigational toolbar of the Discover system is shown in Appendix VIII. 

114 FSU’s E-Portfolio Platform is accessible at http://www.career.fsu.edu/portfolio/ . 
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of the course and maintained on the course Blackboard site. Brief outlines of these 
assignments follow. 

 

P1) Personal Vision Statement  
A lecture, “the Value of a Personal Vision Statement,” will be introduced to 

students at the opening session and maintained on the course Blackboard site. The 
lecture will emphasize the importance placed on vision and mission statements by 
corporations and institutions and provide examples of personal vision statements 
and vision statements of major corporations.115 On Blackboard, students will also be 
provided with a step-by-step platform for constructing their own Personal Vision 
Statements, including exploratory prompts like the following: write a single paragraph 
response to the following prompt, “If I could have any career in the world, I would…”   

Students would then develop their Vision statement using related exercises 
from POWER Learning. In the section of that text, “Creating a Personal Mission 
Statement,” Feldman outlines three preliminary steps for creating one’s own mission 
statement: 

 

�  summarize your most important values and motivational needs 
�  consider what you want your major product to be  
�  reflect on the kind of person you want to be.116   

 

In this section, he also provides an example and step-by-by instructions for creating 
one’s own mission statement.117  
 

P2) Career-Assessment Inventories Results  
Discover provides three career self-assessment inventories. These 

inventories guide student through a series of questions which relate to their interests,  
values and abilities (see Section 5.4.1). Each inventory will end a list of careers that 
match the student’s responses. Students will be able to explore any of these careers 
via Discover (including, job outlook, average salary, required education and 
necessary skills).   

All the popular CACGSs include similar self-assessments (including Kuder 
and SIGI3). Hence, this assignment could persist, if the College adopts a different 
system. If after the piloting of Discover by the full faculty in Fall 2009, the College 
decides not to require use of any CACGS within the course, these inventories would 
be available to RBC 101 students as optional exercises via whichever CACGS the 
ACT Center chooses to adopt. 
 

P3) Skills Documentation Worksheet  
 This exercise will correspond to information on “the Value of a Liberal Arts  
Education” and “Education as Skills Development” which will be provided to students 
at the group session and via Blackboard. These “lectures” will inform students of the 
general skills fostered by a liberal arts education and the fact that these skills are 
highly prized by virtually all employers who require a college degree. Lists of basic 
                                                 
115 See Heathfield, for an account of Personal Vision Statements, which the QEPDC intends 

to inform this  lecture. 
116 Feldman (2009a), p. 84. 
117 While Feldman uses the title “Personal Mission Statement,” his prompts are more directly 

aligned with the common usage of a “Personal Vision  Statement”; see Heathfield.  
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academic and career skills will be provided for students drawing on several sources, 
including RBC’s own Curriculum Goals, POWER Learning, Discover, the US 
Department of Labor’s O-Net site and Florida State University’s Skill Inventories.  
 While student awareness of these skills is important in-itself, emphasis in this 
exercise will be on the need to document proficiency in (some of) these skills. A 
worksheet will walk students through a self-reporting of a few fundamental skills they 
possess (will possess), along with documentation of evidence of their proficiency, 
including a list of current course-work related to each skill.  
 

P4) Resume  
The importance of a professional resume will be emphasized to students 

during the group session and via a virtual lecture on Blackboard. Additional 
introductions to resumes are provided in POWER Learning and Discover. Several 
examples of resumes will be provided.118  In addition to the direct reference to one’s 
education in one’s resume, emphasis will be placed on the utility of a college 
experience in “filling out” the following categories of one’s resume: Skills, Interests/ 
Service and Activities/ Honors. 

Instructions  will be provided for students to guide them in the construction of 
their own resume. Both POWER Learning and Discover provide online platforms for 
resume construction. 

 

P5) Prospective Career Worksheet  
An extensive database on career field is provided by ACT’s Discover which 

may be utilized in the course. During the orientation session, students will be 
instructed on the use of the course CACGS, as well as the online version of OOH.  

The worksheet for this assignment, which will be provided in the Portfolio 
Guide, will instruct students to begin by researching a prospective career using both 
these instruments; and then record the following:  

 

�  a description of nature of the daily work   
� employed skills 
�  required training/ education 
�  job outlook/ projection data, and 
�  starting and average salary. 

 

P6) Transfer Institution and Prospective Major Fact-sheet  
At the orientation sessions, students will be instructed on tools that are 

available to them for researching prospective transfer institution, including: the 
Discover system, RBC’s Transfer Guide and the schools’ own websites and 
catalogs. The guidelines for this assignment, which will be provided in the Portfolio 
Guide, will instruct students to begin by researching a prospective transfer institution  
using all these instruments; and then record the following: 

 

�  the name and location of the school  
�  the Institution’s Mission Statement 
�  Admissions Office phone number, email and mailing address 
�  Admissions requirements (including minimum GPA requirement under 

RBC’s articulation agreement with the school, if one exists) 

                                                 
118 For an example of a skill-based resume, see the Appendix XII.  
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�  deadlines (application, financial aid  and housing, if applicable), and 
� application  requirements. 

 

In addition to this general information, students will be required to research a specific  
major/ program for their Bachelor’s degree. After doing so, they complete the Fact-
sheet by filling in:  

 
 

� the prospective major/ program  
�  specific undergraduate pre-requisites &/ or recommended courses (if any) 
�  any requirements or deadlines which differ from the institutions 
�  the course number, title and description of at least one upper-division 

course that the student finds interesting, and  
�  the name, position and areas of specialization of at least one affiliated 

faculty member. 
 

P7) Associates Degree Completion Plan  
Beginning in Fall 2008, the number of degree options available to students 

will increase from two to twelve (See Section 3.3.2). Hence, student selection of a 
degree option will become more involved. Assisting students in this selection needs 
to be a priority of any academic advising system adopted by the college. In this 
proposed course, students will be provided an introduction to the various options 
during the group advising sessions. Information on the degree options, along with 
sample degree plans and lists of related academic majors and careers, will also be 
maintained on the course Blackboard site. Attention to this decision will be a priority 
of the individual advising sessions of the course.  
 Once a student has selected a degree upon, the student will use a degree  
plan template, to complete a tentative semester-by-semester schedule which will 
lead them to their degree. The advisor will review the tentative plan with the student, 
prior to its being placed in his/ her portfolio. 
 

P8) Sample Transfer Application Essay  
Several texts and websites are available on preparing a college application 

essay. One of the most popular is The College Application Essay, by Sarah Myers 
McGinty; during the 2009-2010 academic year, the First Semester Course 
Committee (FSCC) will consider adopting this text (or a similar texts) for RBC 101.119   
Whether or not this specific text is adopted for the course, RBC 101 students will be  
provided ample details on the nature and purpose of a standard college application  
essay, together with examples of effective essays. 

In addition to its potential impact on student writing, this assignment addresses 
two learning objectives of the FSC, it enhances student knowledge of an important 
admissions requirement at many colleges and it facilitates self-exploration within the 
students. McGinty describes the following pre-writing exercises which would 
enhance the latter: 

 

� brainstorm 

�  discover your strengths 

�  create a Self-Outline, and 


                                                 
119 For a description of the First Semester  Course Committee, see Section 8.3. 
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�  find Patterns and Connections.120  

 

She divides application 
 

 essays into three types: 
1. the [Tell Us about] You Question; 
2. the Why Us Question, and 
3. the Creative Question. 

 

Prior to the first offering of the course, the FSCC will establish specific guidelines of  
the essay, including which type of the above types it will fall under. One possibility is 
that for each of the first three years, a different type of essay will be piloted; survey 
and assessment results would then be evaluated by the FSCC. 
 

P9) Activity Report  
The Activity Report requires a greater level of engagement from students 

than the other Portfolio assignments. In order to complete it, the student would 
need to first participate in one of the following: 

 

�  a visit to a prospective transfer institution 
�  a Career/ Transfer Workshop (e.g., a mock interview) 
�  a Student Club/ Activity
�  a Service Learning Opportunity 
�  an Internship Program, and 
�  a Student Mentorship program (beginning in Fall 2012). 

 

The FSCC will develop a precise list of acceptable activities prior to each semester 
the course is offered. Logistical support in organizing and conducting the various 
activities will be provided by the newly created ACT Center and the Division of 
Student Affairs. 

Whichever activity a student chooses, her/ his report would take the form of a 
two- to three- page typed essay detailing the activity and conveying its impact on her/ 
his ACT planning (goal identification, goal assessment and/ or strategizing). Specific 
guidelines for reports corresponding to each approved activity will be developed prior 
to each course offering by the FSCC.121  
 

6.4 RBC 101: Faculty  Development  
 

6.4.1 RBC 101: Faculty Development Goals  
The addition of RBC 101 will expand the role of the academic advisor at the 

College. Prior to Fall 2007, advisors had limited interaction with their advisees (see 
Section 3.5). While significant revisions to the College’s advising system were 
implemented in Fall 2007 (see Section 8.6), the scope of RBC 101 goes well-beyond 
this revised system. Thus, this section of the QEP is devoted to outlining the 
College’s program for the development of the faculty who will serve as advisor-
instructors for RBC 101.  

The tripartite, A-C-T, structure outlines the areas which the RBC 101 faculty 
development program will emphasize.  The program will pursue the following 
informational and skill-related goals in these three areas.  

 

                                                 
120 McGinty (2004). 

121 Appendices XII and XIII include two illustrative examples, prospective guidelines for the 


Service Learning Activity Report and the Transfer Institution Visit Activity Report.  
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1) Under “Academic,” the faculty development program will be directed towards 

assuring that each RBC 101 instructor-advisor has:  
A1) awareness of RBC’s degree options, sample degree completion 

plans, and well-suited electives, pre-requisites for all RBC courses; 
A2) 	 working knowledge of Banner, the online registration management 

system used by the College, including its functions relating to advising 
(e.g., looking up advisee transcripts and current schedule), and 

A3) 	 working knowledge of Blackboard, the online course management 
system utilized by RBC, including the platform it provides for 
conveying lecture materials, online testing, communicating with 
students, recording grades and connecting with external web-based 
resources. 

 

2) Under “Career,” the program will provide RBC 101 faculty with: 
C1) working knowledge of the CACGS which will be utilized in RBC 101 

(tentatively Discover) 
C2) the US Dept. of Labor’s career research website based on OOH. 

 

3) Under “Transfer,” the program will provide RBC 101 faculty with: 
T1) working knowledge of the stipulations of the articulation agreements 

which RBC maintains with prospective transfer institutions, and 
T2) the degree programs at these institutions related to their academic 

areas of specialization. 
 

In addition, the instructor-advisor development program has the following general 
goals. We will seek to acquaint faculty with: 

G1) the definition and ACT advising utilized in this program (see Section 
3.6.1) and the corresponding role of the ACT instructor-advisor; 

G2) 	 techniques of / suggestions from master academic and career  
advisors for situations commonly encountered in advising first-year 
students, and 

G3) 	 the RBC 101 text (tentatively, POWER Learning). 
 
6.4.2 RBC 101: Instructor-Advisor Initial Development: 2009-2010  

The first year of our QEP, 2009-2010, will be devoted to course and faculty 
development.122  During this initial period, the instructor-advisor development goals 
will be pursued through three platforms: 1) two full-day, workshop-based, Faculty 
Advisor Development Retreats (FADRs) held prior to the beginning of the Fall 2009  
and Fall 2010 semesters, 2) workshops and tutorials held during the 2009-2010 
academic year and 3) career and transfer planning related study conducted 
throughout the year by RBC faculty.   
 
 
 
 
 
 
 
 
 
 
 

                                                 
122 The course components to be developed during this time are described in Section 6.3. 
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Table 6.4.2  RBC 101 Faculty Development Strategies  

RBC 
101 Strategy 
F.D. (highlighting responsible agents) 
Goal 

During the academic year 2008-9, the Director of Advising Services   
(DAS) will construct an online advising resource guide with information and 
resources relevant for RBC curriculum, and degree selection and A1 completion advising. At the Fall 2009 FADR, the DAS will present this new 
resource site to potential RBC 101 faculty and demonstrate its pragmatic 
value for advising. 
At the Fall 2009 FADR, the Registrar will demonstrate these functions of A2 Banner to the faculty. 
The majority of current RBC faculty have a working knowledge of 
Blackboard. During the academic year 2009-2010, the RBC IT personnel  
will work with each of the remaining faculty and new faculty via workshops 
and/ or personal tutorials to orient them in the basic functions of 

A3 
 

Blackboard. 
During the 2009-2010 year, the FSC Coordinator will develop a specific 
BB course site for RBC 101. The FSC Coordinator will introduce all RBC 
101 faculty to this platform and all the online components of RBC 101, 
during the Fall 2010 FADR.  
The DAS will host a workshop on the career-assessment inventories of the 
CACGS which will be utilized within RBC 101, at the Fall 2009 FADR. 
Faculty will complete at least one assessment on their own, and use it to  
research a “prospective” career, degree program, and transfer institution 

C1 
 

utilizing the CACGS. 
During the 2009-2010 academic year, the CACGS will be available to 
students on a voluntary basis. Faculty advisors will encourage interested  
advisees to explore the inventories in the CACGS and discuss the results 
with them. 
At the CACGS workshop, held during the Fall 2009 FADR, the DAS will 
also lead faculty in researching a “prospective” career via the OOH  

C2  

website. 
During the 2009-2010 academic year, faculty advisors will encourage 
interested advisees to research a career using the OOH and discuss the 
results with them. 
During the academic year 2008-9, the DAS will revise and expand the 
College’s online transfer advising resource site with information and 

T1 resources related to transfer advising. At the Fall 2009 FADR, the director 
will present this new resource site to potential RBC 101 faculty and 
demonstrate its pragmatic value for advising. 
During the 2009-2010 academic year, each full-time faculty  member will 
research the degree requirements for at least one bachelor degree 
program associated with their discipline at a RBC transfer institution. 

T2 Faculty within the same academic discipline will coordinate their research 
to minimize redundancy. 
By June 2010, faculty members will report their f
 

indings to the Dean of 
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Faculty in their annual Faculty Development Report.  
During the Summer of 2010, the DAS will compile these findings and place 
them on the Advising resource website. At the Fall 2010 FADR, the director 
will present this new resource site to RBC 101 faculty and demonstrate its 
pragmatic value for advising. 

G1 The FSC Coordinator will present on ACT advising and the associated 
role of the RBC 101 instructor-advisor, during both FADRs. 

G2 

The Fall 2009 FADR, the FSC Coordinator and the Director of Advising 
will host a workshop which utilizes a NACADA training video on advising 
first-year students. The video is accompanied by a handbook with 
exercises and discussion questions. 
Each academic year, beginning 2009-2010, at least one member of the 
FSCC will attend a NACADA sponsored conference or workshop. The 
attendee will report to the FSCC on his/ her findings.  

G3 

At the Fall 2009 FADR, the FSC Coordinator will introduce faculty to the 
text(s) which will be utilized for RBC 101, including key exercises from it.123 

Faculty will work through several exercises from the text in a simulated 
class session of RBC 101. 
Fall 2009, each prospective RBC 101 faculty will be provided with copies of 
the text, and will be expected to submit evaluations of their impressions of 
the utility of each section and exercise within it to the FSCC through the 
Director of Institutional Assessment.  

 

 

 

 

 

 

 
 

 

 

                                                 

Each of the components of the FADRs, will be assessed by participating faculty for 
their foreseeable utility for enhancing ACT advising. 

6.4.3 Ongoing Faculty Development 
Each year the course is offered faculty will be supported through the following 

ongoing professional development. 
�	 The FSC Coordinator, the DAS, and IT personnel will provide workshops 

and tutorials for new instructor-advisors, covering the same material 
described above. 

�	 At least one faculty member per year will attend a NACADA sponsored 
conference or workshop and report to the FSCC and/or full-faculty; and/ 
or the Dean of Faculty, in consultation with the DAS and FSC Coordinator 
will bring a recognized external authority on academic and/ or career 
advising to the College to lead a faculty development workshop or 
presentation. 

�	 The FSC Coordinator will provide “refresher” sessions and orientations to 
any revisions to RBC 101 instruments or platforms during the faculty 
meeting prior to each fall semester.

�	 Full time faculty members will enhance/ update their knowledge of 
bachelor degree requirements at prospective transfer institutions and/ or 
careers related to their discipline(s), and comment on their findings in 
their annual Faculty Development Reports.  

123 In addition to the customized edition of POWER Learning, by Robert Feldman (see 
Section 6.3.1), during the 2008-9 academic year, the FSCC will review possible 
supplemental texts for RBC 101. 
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The following section outlines the integration of these faculty development strategies 
within the five-year QEP. Section 9.2 summarizes the budgetary implications of all 
aspects of the QEP. And section 10 reviews the overall assessment plan.  

7. RBC QEP Timeline 

7. RBC QEP Timeline 

Year 1 
Fall 

2009 

Spring 

RBC 101 Faculty Development 
� One-day Faculty Advisor Development Retreat (FADR), including 

workshops and presentations hosted by: 
o the FSC Coordinator on the nature of ACT advising and 

associated relational skills 
o the Registrar on the advising functions of Banner  
o the Director of Advising Services (DAS) on the ACT advising 

resources section of the RBC website 
o the DAS on career exploration via the RBC 101 CACGS 

(Discover) and the OOH 
o the FSC Coordinator on the text(s) of RBC 101 (a customized 

edition of POWER Learning) 
� Semester-long, faculty acclimate to the RBC 101 CACGS and text(s) 

with students on a voluntary basis 
� IT Personnel provide Blackboard training to all faculty lacking working 

knowledge of Blackboard 
� Representative faculty attend Advising or FYE conference and report 

back to the FSC and/ or full faculty; and/ or the DAS and Dean of Faculty 
invite an expert in one of these areas to lead a faculty development 
colloquium or workshop 

� RBC faculty conduct research of related degree requirements at 
prospective transfer institutions 

Support 
� ACT Center operating 
� Institutional Membership with NACADA established 
� the Instructional Program Committee reviews, revises, and approves the 

course description and conditions of RBC 101 for inclusion in the RBC 
Catalog 

� FSC Coordinator develops webpage for RBC 101 on the Blackboard 
Online Course Management System 

� Director of Academic Assessment (DAA) develops course-based 
assessment instruments for RBC 101 

� CACGS site license acquired 
� Full faculty review RBC 101 text(s) (e.g., customized edition of Power 

Learning) 
Baseline Assessment Data Collection 
� CIRP Survey, including internal QEP specific questions 
� Academic Advising Inventory 
� Internal End of First Semester Survey and Advising Evaluation 
RBC 101 Faculty Development 
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2010 �	 Faculty report on their own ACT-advising development in their annual 
Faculty Development Report 


Support

� ACT Center operating 


Assessment Baseline Data Collection 
� RBC Student Exit Survey 
� Your First College Year Survey, follow-up to CIRP Survey 
� NSSE Survey of first-year students 
Review 
�	 In consultation with the FSC Coordinator, the Dean of Faculty and Dean 

of Finance review all projected budgetary implications of the FSC for the 
following year. 

RBC 101 Faculty Development 

Fall 


Year 2 
� One-day FADR, including workshops and presentations hosted by the 


2010 
 FSC Coordinator and DAS reviewing the learning instruments utilized in 
RBC 101, including: 

o	 the specific CACGS and OOH 
o the specific course text(s) & the RBC 101 Blackboard site  

� Additionally, at the FADR, the FSC Coordinator and DAA will review: 
o	 RBC 101 grading requirements 
o RBC 101 assessment instruments 

� In-depth training on these instruments provided to all new RBC faculty 
� Representative faculty attend Advising or FYE conference and report 

back to the FSC and/ or full faculty; and/ or the DAS and Dean of Faculty 
invite an expert in one of these areas to lead a faculty development 
colloquium or workshop 

� RBC faculty continue research of related degree requirements at 
prospective transfer institutions 


RBC 101
 
� RBC 101: Academic Planning offered (40 sections) 

Support 
� ACT Center operating 


Assessment
 
� CIRP Survey with Internal Pre-course Survey 

� Academic Advising Inventory

� RBC 101 course-based assessment
 

o	 Pre- / Post- Survey of knowledge acquisition 
o	 Portfolio measure of competencies 
o Post-course Student Evaluation  of course and faculty 

Spring RBC 101 Faculty Development
 
2011 
 �	 Faculty report on their own ACT-advising development in their annual 

Faculty Development Report 

RBC 101
 
� RBC 101 offered (4 sections) 

Support

� ACT Center operating 


Assessment
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Year 3 
Fall 

2011 

Spring 
2012 

� NSSE Survey of first-year students 
FSCC assessment and review of: 
� CIRP Survey with Internal Pre-course Survey 
� NSSE results 
� Academic Advising Inventory results
� RBC 101 course-based assessment 
Review 
�	 In consultation with the FSC Coordinator, the Dean of Faculty and 

Dean of Finance review all projected budgetary implications of the 
FSC for the following year.

�	 Provost conducts review of impact of FSC on staffing 
RBC 101 Faculty Development 
�	 During FSC sessions at the pre-semester faculty meeting (August), the 

FSC Coordinator and DAS will provide faculty with an overview of any 
updates to RBC 101. 

�	 More intensive training on these instruments provided to all new RBC 
faculty 

RBC 101 
� RBC 101 offered (40 sections) 
Support
� ACT Center operating 
� DAS develops details of Student Mentor  
       program for RBC 101 
Assessment 
� CIRP Survey with Internal Pre-course Survey 
� Academic Advising Inventory
� RBC 101 course-based assessment 
RBC 101 Faculty Development 
�	 Representative faculty attend Advising or FYE conference and report 

back to the FSC and/ or all faculty; and/ or the DAS and Dean of Faculty 
invite an expert in one of these areas to lead a faculty development 
colloquium or workshop 

�	 Faculty report on their own ACT-advising development in their annual 
Faculty Development Report 

RBC 101 
� RBC 101 offered (4 sections) 
Support 
� ACT Center operating 
� DAS identifies and trains FSC student- mentors 
Assessment 
� NSSE Survey of first-year students 
FSCC assessment and review of: 
� CIRP Survey with Internal Pre-course Survey 
� NSSE results 
� Academic Advising Inventory results 
� RBC 101 course-based assessment 
Review 
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Year 4 
Fall 

2012 

Spring 
2013 

In consultation with the FSC Coordinator, the Dean of Faculty and Dean of 
Finance review all projected budgetary implications of the FSC for the 
following year. 
RBC 101 Faculty Development 
�	 During FSC sessions at the pre-semester faculty meeting (August), the 

FSC Coordinator and DAS will provide faculty with an overview of any 
updates to RBC 101. 

�	 More intensive training on these instruments provided to all new RBC 
faculty. 

RBC 101 
� RBC 101 offered (54 sections) 
� Participation in a Mentorship Program added as a option for the Activity 

Report requirement for RBC 101 
Support
� ACT Center operating 
Assessment 
� CIRP Survey with Internal Pre-course Survey 
� Academic Advising Inventory
� RBC 101 course-based assessment 
RBC 101 Faculty Development
�	 Representative faculty attend Advising or FYE conference and report 

back to the FSC and/ or full faculty; and/ or the DAS and Dean of Faculty 
invite an expert in one of these areas to lead a faculty development 
colloquium or workshop 

�	 Faculty report on their own ACT-advising development in their annual 
Faculty Development Report 

RBC 101 
� RBC 101 offered (6 sections) 
Support
� ACT Center operating 
Assessment 
� YFCY Survey follow-up to CIRP Survey 
� NSSE Survey of first-year students 
FSCC assessment and review of: 
� CIRP Survey with Internal Pre-course Survey 
� NSSE results 
� Academic Advising Inventory results 
� RBC 101 course-based assessment 
� Student Exit Survey (2nd RBC 101 Cohort) 
Review 
� FSCC report on the utility of the FSC compared with alternative advising 

platforms and alternative first-semester seminars to the full faculty.  
�	 Full faculty vote on continuing with the FSC in its present form. 
�	 In consultation with the FSC Coordinator, the Dean of Faculty and Dean 

of Finance review all projected budgetary implications of the FSC for the 
following year.

� Provost conducts review of impact of FSC on staffing. 
� Dean of Faculty convenes joint session of FSCC and Instructional 
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Programs Committee to review possible curriculum changes 
Year 5 

Fall 
2013 

Spring 
2014 

(* Contingent on Faculty Approval and subject to adopted revisions) 
RBC 101 Faculty Development 
� During FSC sessions at the pre-semester faculty meeting (August), the 

FSC Coordinator and DAS will provide faculty with an overview of any 
updates to RBC 101. 

� More intensive training on these instruments provided to all new RBC 
faculty. 

RBC 101 
� RBC 101: Academic Planning offered (54 sections) 
Support 
� ACT Center operating 
Assessment 
� CIRP Survey with Internal Pre-course Survey 
� Academic Advising Inventory
� RBC 101 course-based assessment 
FSC Coordinator and Advising Director draft QEP Five-Year Impact 
Report 
RBC 101 Faculty Development
� Representative faculty attend Advising or FYE conference and report 

back to the FSC and/ or full faculty; and/ or the DAS and Dean of Faculty 
invite an expert in one of these areas to lead a faculty development 
colloquium or workshop 

� Faculty report on their own ACT-advising development in their annual 
Faculty Development Report 

RBC 101 
� RBC 101 offered  
Support
� ACT Center operating (6 sections) 
Assessment 
FSCC assessment and review of: 
� CIRP Survey with Internal Pre-course Survey 
� YFCY Survey follow-up to CIRP Survey 
� NSSE results 
� Academic Advising Inventory
� RBC 101 course-based assessment 
� Student Exit Survey (3rd RBC 101 Cohort) 
Review 
In consultation with the FSC Coordinator, the Dean of Faculty and Dean of 
Finance review all projected budgetary implications of the FSC for the 
following year. 
FSCC reviews, revises and recommends QEP Five-Year Impact Report 
to the Dean of Faculty and President 

Oct. 
2014 Five-Year Impact Report Due to SACS 
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8. ORGANIZATIONAL STRUCTURE  

 

8.1 Introduction  
This section of the report details the organizational structure and division of 

responsibilities projected as necessary to implement and sustain RBC’s QEP, as well 
as the recent restructuring of the College’s advising system, which helps render the 
proposed FSC feasible. As is the case with all courses, the primary responsibility for 
RBC 101 shall reside with the faculty. 

 

8.2 RBC 101 Faculty  
Full-time faculty at RBC consists of both teaching and administrative faculty. 

Virtually all RBC faculty have a role in the current advising program.124  The majority 
of full-time faculty will serve as instructor-advisors for RBC 101. Other faculty 
members will assist in the advising services provided by the ACT center. 

Each RBC 101 instructor-advisor will lead a section of the course consisting 
of approximately fifteen students. The DAS will assign each entering FTDS student 
to a section of RBC 101 based on based on the student’s self-identified academic 
area of greatest interest.  

Recognizing that RBC 101’s intensified focus on career and transfer advising 
requires faculty to augment skills and knowledge already required by their current 
roles as academic advisors, the QEPDC understands the need to make available to 
faculty: 

1. 
 

	 training and development opportunities, and  
2. 	 compensation for the additional workload entailed. 

 

The proposed system for advisor training and development is outlined in section 6.4.  
The compensation of RBC 101 faculty is described in section 9.2.  
 

8.3 First-Semester Course Committee (FSCC)  
The FSCC will be a standing, procedural committee reporting directly to the 

Provost. Its charge is as follows. 
 

1. 	 The DAS shall be a permanent member and always serve as Co-chair,  
together with the FSC Coordinator. All other members shall serve two-
year terms and may serve no more than three consecutive terms. 

2. 	 The committee will oversee implementation and assessment of all 
aspects of the FSC RBC 101, including: a) the advising component of the 
Orientation program for new students, b) alumni panels and speakers, c)  
transfer and career fairs, d) the advising of first-year students, and e) the 
training of faculty/ advisors.  

3. 	 Each spring semester, the committee shall consider reports on the 
success of the FSC from the DAS, the FSC Coordinator, and the DAA.  
The Committee will report to the Provost on the overall status of the FSC 
(including evidence of learning outcomes, faculty and student satisfaction  
and budget), together with any recommended revisions for the following  
year. 

                                                 
124 The majority of the administrative faculty was integrated into the advising program in Fall 

2007; see Section 8.6. 
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4. 	 In Spring 2013, the FSCC will report to the full faculty on the overall 

effectiveness of the FSC compared with alternative advising platforms 
and alternative first- semester seminars. After discussion, the full faculty 
will vote on whether or not to recommend continuation of the FSC in its 
current form. 

5. 	 Finally, The FSCC is charged with reporting on the QEP annually to the 
Provost and drafting a recommendation for the Five Year Impact Report 
for the QEP. 

 

Beginning in 2008-9, upon approval of RBC’s QEP by SACS, the 
membership of the FSCC will be constituted as follows: 

 

�	  Co-chair, Director of Advising Services   Ann Cherry    
�	  Co-chair, FSC Coordinator    Daniel Zelinski   
�	  Director of Academic Assessment   Steve Martin  
�	  Faculty Development Coordinator  appointed annually 
�	  HSS Representatives  two volunteers  
�	  SQM Representatives   two volunteers 
�	  Student Affairs Representative  
�	  Library Representative  Deborah Vroman 
�	  Instructional Technology Representative    Shelly Dietrich
�	  Registrar/ Budgeting Representative  Lois Wray 
�	  Student Representative  second-year student
�	  Provost (ex-officio) 

 

Additionally, a First-Semester Course Leadership Committee (FSCLC), an 
executive sub-committee of the FSCC, will serve the DAS in an advisory capacity. It 
will (initially) consist of: 
 

�	  Co-Chair, DAS  Ann Cherry    
�	  Co-Chair, FSC Coordinator     Daniel Zelinski   
�	  Director of Academic Assessment   Steve Martin  
�	  Faculty Development Coordinator
�	 HSS Representative  
�	  SQM Representative   
 

Together with the DAS, the co-chair of both the FSC and the FSCLC shall be the 
FSC Coordinator. The duties of this new position, which is contingent on the 
approval of this QEP, are described below.  

 

FSC Coordinator   
 The FSC Coordinator will be a tenured, full-time faculty member who serves 
as the lead instructor-advisor of RBC 101 and co-Chair of both the FSCC and 
FSCLC committees. The FSC Coordinator will serve a two-year term and may serve 
no more than three consecutive terms. He/ she will receive release time from his/ her 
contractual teaching obligations of one three-credit hour course (or equivalent 
overload salary compensation) to work with the DAS to oversee the development, 
coordination, assessment and modification of all components of the FSC, including 
training and development of advising faculty. 
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8.4 Director of Advising Services and the ACT Center  

In the beginning of Summer 2008, a new position was created and filled, the 
Director of Advising Services (DAS), and the ACT Center was established. The 
establishment of this office and position was seen as vital to the College’s pursuit of 
its mission (see Section 3.2) and the newly adopted Advising Program Mission 
Statement (see Section 4.1). Additionally, this office and position, together with the 
restructuring of the College’s advising system described above, secures an 
institutional foundation which renders feasible the proposed FSC, RBC 101: 
Academic Planning. 

The DAS is charged with leading the College in its pursuit of its Advising  
Mission. After a search conducted in the spring of 2008, the position was filled in 
June 2008 by Ann Cherry. Her specific duties which are most relevant to the 
feasibility of RBC 101 are:  

 

�	  Overseeing the creation, maintenance, and assessment of the ACT 
Center which serves as a resource for career and transfer exploration, 
research, and planning for all students, as well as a course planning 
assistance center for all non-FTDS students 

�  Training and supervising the staff of the ACT Center 
�  Overseeing the implementation, assessment, and review of advising 

components of the New Student Orientation, including speakers & panels 
�	  Overseeing the implementation, assessment, and review of the FSC, 

RBC 101: Academic Planning, including: organizing/ facilitating visits to 
prospective transfer institutions by RBC 101 students, alumni panels, 
career speakers, and transfer and career fairs 

�  In collaboration with the FSC Coordinator, organizing and implementing 
faculty training and development for RBC 101 instructors

�  Serving as Co-Chair of the First-Semester Course Committee and the  
First-Semester Course Leadership Committee. 

 

At the ACT Center, the DAS will be assisted by teaching and administrative 
faculty who are not participating in the FSC. Beginning Fall 2008, these faculty will 
be available to students during the final five weeks of each semester, the weeks of 
final exams, the week preceding each semester, and the first week of each 
semester.  

The ACT Center will serve numerous functions which will complement and 
support RBC 101. It will be available to all students on a walk-in basis for assistance 
with ACT exploration and planning. Its director and staff will provide logistical support 
for the implementation of key components of the course, such as guest speakers, 
panel discussions, career and transfer fairs, and visits to the campuses of popular 
transfer institutions. The Center will also assist in  the advising of all non-FTDS 
students; thus, enabling RBC 101 faculty to focus all their advising responsibilities on  
their FTDS students. 
 

8.5 Additional RBC 101 Support Staff  
The support of numerous offices throughout the College will be necessary for 

RBC 101 to succeed. In addition to the ACT Center, the following personnel are vital.  
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Director of Academic Assessment (DAA)  

The DAA, who is responsible for all assessment at the academic level, will 
serve as a permanent member of both the FSCC and FSCLC. 
 

IT Personnel  
RBC 101 will utilize several technology platforms, including: Email, Banner, 

and Blackboard, as well as the CACGS adopted by the College beginning fall 2009. 
Hence, the support of IT personnel will be integral to the success of the  program. A 
representative of IT will serve as a member of the FSCC. 
 

Registrar  
All new courses must be placed into the College Catalog and Banner, the 

College’s online administrative management system. Moreover, administrative 
assistance will be necessary for identified new students of whom RBC 101 will be 
required (i.e., first-time, full-time, degree-seeking students) and enrolling these 
students into specific sections of RBC 101, based on their self-identified  academic 
area of greatest interest. Hence, the assistance of the College Registrar shall be vital 
to the success of the FSC.  
  

8.6 Foundational Restructuring of the College’s Advising System  
 

8.6.1 Introduction  
By May 2007, the QEPDC had become convinced that the ACT advising 

process at Richard Bland would benefit from increased institutional focus; in 
particular, from the development of a FSC offering intensified advising of incoming 
full-time freshmen in order to inform their ACT planning. 

In Fall 2007, in consultation with the QEPDC, the Provost took steps he 
perceived as both essential given the mission of the College and as foundational for 
the pursuit of a QEP in the area of ACT advising. These foundational reforms aimed 
to: 1) match students with advisors specializing in their academic area of interest, 2) 
connect new students with their academic advisor at the Orientation program, 3) 
increase the number of meetings between first-semester students and their advisors 
and 4) encourage new students to reflect on their career and academic goals. 
 

8.6.2 Student – Advisor Fit  
The first objective of the reform was to ensure better student-advisor “fit”; that 

is, to provide students with advisors attuned to their presumed field of study. To this 
end, at their initial “intake” sessions with Admissions officers, incoming freshmen 
completed a new Initial Advising Form, where they recorded their intended career/ 
vocation, if identified, and indicated a prospective area of academic emphasis.  

During a preliminary inspection of these forms in Summer 2007, the QEP 
Chair determined it would be logistically impossible to assign each new student a 
faculty advisor in his/ her specific area of emphasis. Therefore, the QEPDC elected 
to group all academic areas of emphasis into four “clusters.”  

The four clusters were constructed to divide advisors and students into two 
subcategories: (1) students declaring interest in the Humanities and Social Sciences,  
and (2) those seeking course concentration in the sciences and/ or mathematics-
related subjects. In an attempt to ensure a proportionate distribution of advisees 
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across the faculty, students who had indicated “Undecided” and those whose 
feedback did not indicate a single strong area of interest were evenly split between 
the two clusters within which the fewest students had declared an interest. 
 

8.6.3 Revised New Student Orientation  
The second objective of the reform was to enable new students to meet with 

their academic advisor during the New Student Orientation. In order to accomplish 
this, changes to both the procedure for assigning academic advisors and the 
Orientation program were necessary.  

In order to realize this objective, these assignments had to be made on or 
prior to Orientation day.125  Because attendance records of Orientations in previous 
years suggested up to fifty percent of new students would not attend the program, in 
an attempt to use as few advisors as possible at Orientation, the College decided to 
wait to assign students their specific advisors on the day of the Orientation itself, 
utilizing the cluster assignments compiled beforehand from the Initial Advising 
Forms. (This decision led to logistical difficulties,  as described below.)  This differed 
from previous Orientations in two major respects: 1) while in the past students had 
attended one of two Academic Division Meetings, this year they would attend one of 
four more focused “Cluster Meetings” and 2) for the first time, all students would 
attend a small-group advising session, where participating  advisors would meet with 
all their advisees.  

At the Cluster Meetings, students were informed of career options and majors 
available within the academic areas of the cluster, and of the importance of time 
management and early academic planning.126  In addition, they were introduced to 
the entire faculty assigned to advising in that cluster.  

After the cluster meetings, students attended small-group advising sessions 
with their newly assigned academic advisors. At these, they filled out the new Initial 
Advising Questionnaire, soliciting basic background information as well as tentative 
interests and concerns, and their advisor reviewed additional advising tasks that 
would be required of them during the semester, in an Advising Syllabus. 
 

8.6.4 The Advising Syllabus  
In its initial research for the QEP, the QEPDC had come to appreciate the 

vital importance of early ACT planning. In reviewing NACADA’s pamphlet, “Academic 
Advising Syllabus: Advising as Teaching in Action,” the committee recognized the 
value of providing advisees with a basic outline and schedule for advising tasks. The  
committee developed and tested a basic advising outline based on the NACADA 
model in Fall 2007.127  
  

8.6.5 Assessment and Review  
This intensification of academic advising was generally well-received by both 

faculty and students. The sixteen faculty members who led small-group advising 

                                                 
125 Prior to Fall 2007, the assignment of an academic advisor was not made until the first few 

weeks of the student’s first semester; see Section 3.5.  
126 Powerpoint files utilized in each of these presentations are maintained by the QEP Chair.  
127 The Advising Syllabus: 2007 is available from the QEP Chair; see NACADA (2007a). 
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sessions at Orientation were asked to respond in a detailed way to the following, 
offer: 

1. a brief summary of your impressions of your meeting with your students;  
2. a brief summary of your impressions of the entire orientation, and 
3. suggestions for improvement. 

 

The majority of impressions conveyed in response to (1) and (2) were positive. In 
responding to (3), two suggestions were each articulated by more than two faculty 
members. First, several felt that they could have been informed of specific 
expectations of them, especially concerning the Group Advising Sessions, in more 
detail and further in advance. (Participating faculty were not informed of the details of  
the advising tasks required of students and the trial advising components added to 
the New Student Orientation until a training and orientation session led by the QEP 
Chair, one day prior to Orientation). Second, faculty noted the logistical confusion 
that arose in transitioning from the Cluster Meetings to the Group Advising 
Sessions.128  This was caused by the assignment of advisors taking longer than 
anticipated, which resulted in assignments not being available at the conclusion of  
the Cluster Meetings. In its review of the revised Orientation, the College determined 
that these implementation problems needed to be addressed. Beginning in Fall 2008,  
these assignments would be made in advance.  

Among faculty, the most commonly voiced concern was the additional 
demand upon an already heavy workload. While the revised program attempted to 
ensure that no advisor would receive more than fifteen new advisees, faculty already 
had an existing roster of advisees from previous semester(s). This meant that the 
advising load of most participating faculty exceeded their contractual obligation of 
approximately fifteen. The Provost has taken measures to resolve this workload 
issue (including the advent of the ACT Center), beginning in Fall 2008.  

All students who attended Orientation were provided a survey asking them to 
rate the usefulness of each Orientation activity. Results suggest that a majority found 
both the Cluster Meeting and the Group Advising Session either “Useful” or “Highly 
Useful.”129    

Table 8.6.5-A New Student Orientation 2007 Survey:  
Advising Component Results 

Survey Question: 
“Rate the following…” 

% of Students responding 
“Useful” or “Highly Useful” 

The Academic Area (“Cluster”) Meeting 83% 
The Academic Advisor Meeting 79% 

 

 

 
 

 

 

 

 

 

                                                 

At the January 2008 faculty meeting, faculty members completed a 
quantitatively objective survey of the various components of the revised program. 
The results indicate that the reforms had been successful in increasing the amount of 
contact between FTDS students and their advisors. 

128 Results from this survey are maintained by the QEP Chair. 

129 Survey results are maintained by the QEP Chair and Assistant Dean of Student Services. 
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Table 8.6.5-B Results from Advisor Survey of FTDS Advising Fall 2007 

Fall 
2006 

Fall 2007 
(results for 

FS advisees) 
Percentage of faculty indicating that they met with 
more than sixty percent of their advisees at least once, 
during the fall semester 

28% 80% 

 

This result is consistent with the result of a separate review indicating that seventy-
five percent of FTDS advisees completed at least seventy percent of the advising 
tasks.130 The survey also indicated that a majority of advisors found the following 
newly initiated, key advising tasks had enhanced the advising of their new advisees: 
the Initial Advising Questionnaire, Email questions, Transfer Institution 
Questionnaire, O-Net Interest Profile and the RBC Degree Completion Plan.  
 

The budgetary implications of the QEP, including this revised organizational 
structure and the additional resources which will be necessary to implement the 
FSC, are detailed in the following section.  

 
 

9. Resources 
 

9.1 Introduction  
The previous section describes the key steps that the College has already 

taken to restructure its advising system, including the new ACT Center and DAS. 
This QEP seeks to build on this new foundation with the development and 
implementation of the FSC, RBC 101: Academic Planning. While the projected 
costs associated with RBC 101 are greater that those generally associated with a 
new course, they all will be funded through currently existing operational accounts, 
including: Faculty Development, Student Affairs/ Advising, Instructional Technology – 
Maintenance of Effort, Institutional Effectiveness, the Provost’s discretionary fund, 
Faculty Overload and Adjunct, and Student Activities.  

College revenue comes from three primary sources, the Commonwealth of 
Virginia, student tuition and fees, and the Richard Bland College Foundation. In its 
budgetary planning reports to the Commonwealth, the College has included 
increases in expenditures projected to result from implementation of the QEP (see 
Section 9.4). Whether or not additional funding from the Commonwealth is procured 
to assist with QEP-related expenses, the College is committed to a focusing of its 
budgetary allocations within the above operational funds to ensure the 
implementation of RBC 101 at least through the initial five year period of the QEP. 
Moreover, in the event of a severe statewide budgetary shortfall in Virginia, the 
College will remain committed to the heart of this plan, by 1) prioritizing the funding 
of the plan’s budget items and/ or 2) deferring the implementation of some elements 
of the plan until sufficient funding is available.  

                                                 
130 A review, by the QEP Chair, of Advising Checklists maintained by advisors for their new 

advisees as they completed the FSE advising tasks for Fall 2007. 
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The College already regularly prioritizes its funding, allowing it to focus on  

topics and issues of greatest concern. For example, in fall 2006,  responding to 
faculty interest, the Provost organized and funded (through his Other General 
Expenditures discretionary fund) a one day faculty retreat to address the contiguity 
between RBC’s curriculum and the curricula at key transfer institutions. One outcome 
of this retreat (and subsequent research by the IPC) was a commitment of funding to  
staff a Writing Lab and to procure release time for a faculty member to research best 
practices in Writing across the Curriculum. Costs for this initiative were met by a 
prioritizing of funding within three operational accounts: Faculty Overload and 
Adjunct, IT Maintenance of Effort, and the Provost’s discretionary fund. Having 
identified RBC 101 as a top priority through this QEP, the College will assign 
resources for it in a similar manner. 
 
 

9.2 Projected QEP Budget  
 

9.2.1 Budget Outline  
The budget outline below presents an estimate of the direct expenses (cost 

centers) within each of the above listed operational accounts projected to result from 
implementing the FSC. In their annual review of the FSC and its related expenses, 
the Dean of Faculty and the Dean of Finance and Administration will assess the 
impact of the FSC on these accounts and the utility of creating an independent FSC 
account. 

 

 
 

 
 

  

 

 
  

 
               

 

 

 

 

 

 
 

  

 

 
 

 
  

 

  

 
 

 
 

 

 

 

 

 
   

 

 
 

 
 

 
 

 

Table 9.2.1  Projected QEP Budget Outline131 

Year Item 
Estimated 

Cost 
Operational 
Account 

Year 1: 
July 2009 – 
June 2010 

RBC 101 Faculty Development 
� Faculty Development Retreat A 

� Conference Attendance/ 
On-campus Guest Expert B 

$2,200 

$3,000 

Provost 
O.G.E.132 

Faculty 
Development 

RBC 101 
� FSC Coordinator – Course 

Development C 
$9,240 Faculty 

O.& A.133 

Support 
� CACGS – Institutional Site license D 

� Course text – Examination Copies E 
$2,000 
$2,000 

IT 134 

Division Funds 
External Assessment 
� HERI’s CIRP & YFCY Surveys F 

� NSSE G 
$3,950 

IE 135 

IE 

$3,375                                                  
131 Superscripted letters in the table refer to item descriptions a

 

ppearing in Section 9.2.2  
Budget Details. 

132 Provost’s Other General Expenditures discretionary fund. 
133 Provost’s Faculty Overload and Adjunct fund. 
134 Instructional Technology’s Maintenance of Effort fund. 
135 Institutional Effectiveness. 
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� Academic Advising Inventory Freeware 
Supplemental/ Contingency 

Year Total 

$1,300 

$27,065 

Provost O.G.E. 

Year 2: 
July 2010 – 
June 2011 

RBC 101 Faculty Development 
� Faculty Development Retreat A 

� Conference Attendance/ 
On-campus Guest Expert B 

$2,200 
$3,000 

Provost O.G.E. 
Faculty 
Development 

RBC 101 
� Instruction H 

� Guest Speaker / Alumni Panel 
� Group Transfer Institutions Visits I 

$33,880 
$250 

$5,000 

Faculty O. & A. 
Stu. Activities 
Stu. Activities & 
Assessed Fees 

Support
� CACGS – Institutional Site license D 

� FSC Coordinator J 
$2,000 
$4,620 

IT 
Faculty O. & A. 

External Assessment 
� HERI’s CIRP Survey K 

� NSSE G 

� Academic Advising Inventory 

$1,825 
$3,375 

Freeware 

IE 
IE 

Supplemental/ Contingency 

Year Total 

$2,800 

$58,950 

Provost O.G.E. 

Year 3: 
July 2011 – 
June 2012 

RBC 101 Faculty Development 
� Conference Attendance/ 

On-campus Guest Expert B 
$3,000 Faculty 

Development 
RBC 101 
� Instruction H 

� Guest Speaker / Alumni Panel 
� Group Transfer Institutions Visits I 

$33,880 
$250 

$5,000 

Faculty O. & A. 
Stu. Activities 
Stu. Activities & 
Assessed Fees 

Support 
� CACGS – Institutional Site license D 

� FSC Coordinator J 
$2,000 
$4,620 

IT 
Faculty O. & A. 

External Assessment 
� HERI’s CIRP Survey K 

� NSSE G 

� Academic Advising Inventory 

$1,825 
$3,375 

Freeware 

IE 
IE 

Supplemental/ Contingency 

Year Total 

$2,700 

$56,650 

Provost O.G.E. 

Year 4: 
July 2012 – 
June 2013 

RBC 101 Faculty Development 
� Conference Attendance/ 

On-campus Guest Expert B 
$3,000 Faculty 

Development 
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 RBC 101   
�   Instruction L 
 

 � Guest Speaker / Alumni Panel 
 

 �  Group Transfer Institutions Visits M 

$46,200 
 

$250 
 

$7,500 

Faculty O. & A. 
 

Stu. Activities 
 

Stu. Activities & 
Assessed Fees 

 

 Support   
 �  CACGS – Institutional Site license D $2,000 IT 

   

�   FSC Coordinator J $4,620 Faculty O. & A. 
 

 External Assessment 
 � HERI’s CIRP & YFCY Surveys 

 

�   NSSE G 
 

 � Academic Advising Inventory 

N  
 

$4,650 
 

$3,375 
 

Freeware 

 
IE 
 

IE 

 

Supplemental/ Contingency 
 

Year Total 

 

$3,400 
 

$74,995 

 

Provost O.G.E. 
 

 

Year 5: 
July 2013 – 
June 2014 

 

RBC 101 Faculty Development  
 �               Conference Attendance/ 

 On-campus Guest Expert B 

 
$3,000 

 
Faculty 
Development 

 

 RBC 101 
�   Instruction L 
 

 � Guest Speaker / Alumni Panel 
 

 �  Group Transfer Institutions Visits M 

 
$46,200 

 

$250 
 

$7,500 

 
Faculty O. & A. 
 

Stu. Activities 
 

Stu. Activities & 
Assessed Fees 

 

 Support
 �  CACGS – Institutional Site license D 

 

�   FSC Coordinator M 

 
$2,000 

 

$9,240 

 
IT 
 

Faculty O. & A. 
 

 External Assessment 
 �  HERI’s CIRP Survey K  

 
$2,125 

 
IE 

 

Supplemental/ Contingency 
 

Year Total 

 

$3,500 
 

$73,815 

 

Provost O.G.E. 
 

 

Five Year Total 
 

 

$291,475  
 
 

 9.2.2 Budget Detail 
Cost/ Item Sub-total  

A) One day, RBC 101 Faculty Development Retreat    $2,200  
i. Location rental $1,000 

 

ii. Refreshments, lunch  $1,200 
B) Conference Attendance/ On-campus Guest Expert    $3,000 

The College will send two RBC 101 instructor-advisors to a 
national/ regional conference or workshop on advising or 
FYE; sponsored by national organizations such as 
NACADA or the NRC; or the College will host an on-
campus presentation or workshop for RBC faculty led by a 


 

recognized authority in advising.
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C) FSC Coordinator – Course Development $9,240 
During the 2009-2010 academic year, the FSC Coordinator 
will develop course materials and a Blackboard webpage 
for RBC 101. Estimated cost is based on the direct 
instructional costs to the College to cover two courses (six 
credit hours) of release time for the FSC Coordinator each 
semester. Using the 2008-2009 adjunct pay rate, 
� (2 semesters) x (6 credit hours release / semester) 

x ($770 / credit hour release) = $9,240 
D) CACGS – Institutional Site license $2,000 

Price Estimate for ACT Corporation’s Discover - October, 2007 
E) Course text – Examination Copies $2,000 

� 40 instructors x  $50 / instructor
� Discounted exam copies from publisher(s) may 

lower this cost 
F) HERI’s CIRP & YFCY Surveys 2009-2010 $3,950 

i.CIRP $1,825 
ii.YFCY follow-up $2,125 

Based on 600 completed surveys and prices from 
HERI website on August 1, 2008, 
http://www.gseis.ucla.edu/heri/herisurveys.php# . 

G) National Survey of Student Engagement (NSSE) 
Based on price guidelines for 2009-2010, from the NSSE 
website, http://nsse.iub.edu/index.cfm 

H) RBC 101 Instruction (2010-2011 and 2011-2012) $33,880 
Sections would be limited to 15 students and taught by 
FSC Instructor- Advisors. Faculty will be compensated for 
the additional semester hour at the overload/ adjunct rate 
and may either: a) elect the overload pay that semester or 
b) “roll over” the additional hour to subsequent semesters. 
Under option (b), when a faculty member acquires three 
FSC credits they may elect to “turn them in” for one course 
(3 credit) release time.
� In Fall 2010, an estimated 40 sections will be 

needed, (600 students) / (15 students / section) 
� In Spring 2011, an estimated 4 sections will be 

needed, (60 students) / (15 students / section)  

Under option (a), using the 2008-09 adjunct pay rate, the 

cost for year 2010 – 2011 would be: $33,880 

� $33,880 = (44 sections)  x ($770 / contact hour) 

I) Group Transfer Institutions Visits $5,000 
� 5 visits x $1,000 / visit 
� Based on estimated transportation costs & student participation 

J) FSC Coordinator $4,620 
Estimated cost is based on the direct instructional costs to 
the College to provide the FSC Coordinator one course 
(three credit hours) of release time each semester. Using 
the 2008-2009 rate, 
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� (2 semesters) x (3 credit hours release / semester) 
x ($770 / credit hour release) = $4,620 

K) HERI’s CIRP Survey $1,825 
Based on 600 completed surveys and prices from HERI 
website on August 1, 2008, 
http://www.gseis.ucla.edu/heri/herisurveys.php# . 

L) RBC 101 Instruction (beginning  2012-2013)  $46,200 
The increase in annual instruction costs is based on 
projected increases in student enrollments. 
� In Fall 2012, an estimated 54 sections will be 

� 
needed, (810 students) / (15 students / section) 
In Spring 2013, an estimated 6 sections will be 
needed, (90 students) / (15 students / section) 

M) Group Transfer Institutions Visits (beginning 2012-2013) $7,500 
The increase in the estimated cost of these visits is based 
on projected increases in student enrollments. 

N) HERI’s CIRP & YFCY Surveys (2012-2013) $4,650 
Based on 800 completed surveys and prices from HERI 
website on August 1, 2008, 
http://www.gseis.ucla.edu/heri/herisurveys.php# . 

9.3 Additional Support 
Several College offices and personnel will be involved in supporting the FSC 

as part of their primary responsibilities, including: DAS, the DAA, the Registrar and IT 
Personnel. The Provost and the Dean of Finance shall periodically review the impact 
of the FSC on these offices to determine if their staffing needs are sufficient to meet 
their assigned FSC tasks and other obligations (see Section 10.2).  

9.4 Preliminary Budgetary Planning 
In September 2007, the QEPDC drafted and submitted an estimate of 

projected costs associated with the QEP to the Dean of Faculty.136  In October 2007, 
based on these projections the President, together with the Dean of Faculty and the 
Dean of Finance, incorporated the following foundational elements for RBC 101 (and 
thus our QEP) into the six-year budgetary plan that the College submits every two 
years to the Commonwealth of Virginia’s Department of Planning and Budget, 
through SCHEV. The budgetary plan indicates the College’s intent to: 

� dedicate space and staff and research media for an Academic, Career & 
Transfer Advising Center (ACT Center) 

� create a full-time administrative position, the Director of Advising 
� guarantee the oversight of all aspects of advising, including the ACT 

Center and future implementation of the FSC 
� realign new students’ orientation program to emphasize advising, and 
� focus the faculty advisor’s role on an intensified program for first-

semester students, potentially within the context of an FSC. 

136 The document, “RBC: Quality Enhancement Plan Major Budgetary Implications,” resides 
with the QEP Chair. 
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A contingency fund for unexpected and higher than expected costs was also 
requested.137 

Within the budgetary plan, the College included the following annual 
spending estimates for FYE/ Advising, including the implementation of RBC 101.138 

Table 9.4 FYE/ Advising Estimated Expenditures139 

Category Activity/ 
Enhancement 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 

Academic 
Programs FYE/ Advising $5,000 $10,000 $23,376 $73,659 $79,382 $102,424 

The College will update its planning with the Commonwealth in its next Six 
Year Academic Plan, scheduled to be submitted in October 2009.  

10. Assessment 
 

10.1 Introduction  
The assessment of this QEP is guided by the mission and goals of the 

College (see Section 3.2), as well as the RBC Advising Program Mission Statement  
(see Section 4.1).  These broad goals inform the more focused goal of this QEP to 
which this assessment plan is directed, enhancing student learning through the 
delivery of a first-semester course which engages students in informed academic, 
career, and transfer planning.  

 Our assessment plan encompasses four dimensions. In evaluating the 
overall effectiveness of the QEP, the College will assess: 1) institutional goals for 
assuring the effective implementation of the FSC; 2) the effectiveness of the FSC to 
bring about key strategic reforms to RBC’s advising system; 3) the effectiveness of 
the FSC to bring about the specific learning outcomes identified in the QEP, and 4) 
and correlational studies between the offering of the FSC and broader impacts  
related to student learning. The assessment strategies for each of these dimensions 
are outlined below. 
 

10.2 Institutional Goals  
Assessment will include the larger, institutional planning and implementation 

goals identified as central to the strategies adopted by the President in approving the 
QEP proposal. While important insofar as they support the goals established for 
student learning, these goals operate at a macro level, attuned to the specific 
program objectives of the RBC 101 course itself. Such external measurements 
include the three central components of successful operation of the course and its 
support system; namely, staffing, facilities (including space and equipment), and 
                                                 
137 The College’s Academic Six Year Plan (October 2007) is available from the Director of 

Institutional Effectiveness. 
138 Note these projections assume the implementation of RBC 101 in Fall 2011, one year later 

than proposed in this QEP. 
139 From the College’s Six Year Academic Plan (October 2007), Part C.2 – Estimated 

Incremental Spending  Worksheet. 
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budget. The College will examine these annually in order to assist decision-makers 
as they identify the nature and level of support essential to the changing needs of the 
initiative. The Provost will work in concert with the DAS and the Coordinator of the 
FSC to ensure that the following goals are met, or, where appropriate, revised. The 
first set is operational goals, which address the question of whether we have the 
capacity to initiate and continue this plan.  

CG1) The College will provide the necessary staff to support directly RBC 
101, the FSC and its corollary, the first-year advising system, such staff 
to include those from the Registrar’s office and the ACT Center as well 
as teaching faculty and the FSC Coordinator. 

CG2) The College will provide facilities and equipment necessary to conduct 
RBC 101, to include an Advising Center, general use software such as 
Banner, and appropriate instructional technology in laboratories and the 
library. 

CG3) The College will provide financial support of options for faculty to teach 
in the RBC 101 course and for orientation activities, as well as for 
staffing and facilities, such support to come from current and new 
revenues as appropriate.  

The second set of goals is meant to measure organizational effectiveness in delivery 
of the course and ancillary activities. 

IG1) The College will annually review the QEP Plan itself, seeking to ensure 
that we continue to have the right offices, personnel, timeline, structure, 
and resources dedicated to its success. 

IG2) The College will annually review applicable policies and procedures to 
ensure that they are adequate, or, if not, whether they need to be 
reviewed, revised, or strengthened. 

IG3) The College will annually review its curricular offerings to ensure they 
reflect the evolving nature of its student body, and, where appropriate, 
target resources to address new needs revealed through the FSC. 

The following tables summarize the methodology, benchmarks and 
responsible officials for the assessment of each of these goals. 

Table 10.2-A Macro-Assessment: Capacity 

Objectives 
by Function 

Responsible 
Official(s) 

Methodology Benchmarks 

Staffing Provost Provost will lead a review 
in years two and four of 
the program to evaluate 
staffing strength 

Staffing levels in areas 
impacted by RBC 101 will 
meet demand, including 
faculty, ACT Center, 
Registrar and IT 

Facilities Provost Provost will annually 
conduct audit of all 
facilities and resource 
needs 

100% of need for 
classrooms and essential 
software will be met. ACT 
Center to be at 100% 
capacity in 2010 

Finances Dean of 
Finance and 

The Dean will annually 
compare funding with 

Percentage of increased 
support will be in 
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FTDS freshmen 

Table 10.2-B Macro-Assessment: Implementation 

Objectives 
by Function 

Responsible 
Official(s) 

Methodology Benchmarks 

QEP Plan President and 
Provost 

President and Provost will 
focus on RBC 101 staffing 
during the annual 
evaluation process 
beginning in 2011 

100% of all incoming FTDS 
students will have a faculty 
advisor and all advisors will 
maintain an advisee load 
of 15 students 

Policies and 
Procedures 

Provost and 
Registrar 

Provost and Registrar will 
conduct annual Review of 
issues/ concerns and 
report recommendations 
to appropriate faculty 
committee 

100% of all procedural 
matters will be resolved 
within on one year of 
discovery 

Curriculum Provost and 
Faculty 

In Spring 2013, the 
Provost will convene a 
joint session of the 
Instructional Programs 
Committee and the FSCC 
to review 
recommendations for 
substantive changes 

100% of essential changes 
will appear in the RBC on­
line Catalog prior to 
enrollment of new 
freshman class 

Administration enrollment data proportion to growth in 

 
 

 

 

 
 

 

                                                 

10.3 Strategic Objectives 
Through RBC 101, we intend to initiate three strategic objectives which could 

be expected to enhance student learning.140  First, we intend to increase the amount 
of contact time between FTDS students and their academic advisors in the first 
semester. Prior to Fall 2007, only fifty percent of RBC students met with their 
academic advisor during a given semester and the overwhelming majority of those 
met only had a brief meeting at the end of the semester to obtain permission to 
register for the next semester (see Section 3.5.1). Beginning in Fall 2007, reforms in 
the advising system were enacted which increased both the percentage of students 
who met their advisors at least once during the semester and the average amount of 
time these advisees spent with their advisors (see Section 8.6). By enacting the 
FSC, the QEPDC believes these numbers should increase even more. 

The second strategic objective projected for the FSC is an increase in the 
number of student “explorations” concerning prospective or potential careers and 
transfer institutions. Within this assessment, “prospective career-related 
explorations” will be defined ostensively as: 

� completion of a standardized self-assessment of one’s career-related 
interests, skills or values 

� related research via a credible database (e.g., OOH or O-Net websites) 

140 For arguments for the efficacy of these strategies, see Section 5. 
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10.4 Learning Outcomes  
 

10.4.1 Introduction  
The heart of the assessment of this QEP rests on the ability of the FSC to 

promote the plan’s three learning outcomes. The QEP projects that as a result of 
their completion of the FSC, students will: 

 

L1)  increase their knowledge of relevant facts relating to their chosen career 
area, academic major and transfer institution; 

L2)  develop, articulate and assess personal academic and career goals; 
construct informed strategies for their attainment, and 

L3) 	 increase their knowledge of the purpose and value of a liberal arts 
education, of the academic skills emphasized in RBC courses, and of 
these skills’ relation to desirable, work-related skills. 

 

These projected learning outcomes will be assessed through both performance-
based and value-added standards, using both internal and external instruments. 
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� attendance of a presentation/ speech by someone in a related field, or 
� a personal interview of someone in a related field. 

Similarly, “prospective transfer institution explorations” will mean, a related: 
� “visit” to the website a specific college 
� use of the RBC “transfer guide” 
� visit to a college campus, which includes an official tour, or  
� interview with a transfer/ admissions officer. 

Both longitudinal and “between group” studies will be used to track this 
outcome. Preliminary baseline data is currently being obtained through CIRP surveys 
and RBC’s exit surveys of its graduates. A post-first-semester survey will also be 
instituted beginning Fall 2009. Preliminary baseline data indicates that there is room 
for improvement in these areas. For example, seventy-four percent of RBC (Spring 
2007) graduation candidates declared intent to transfer to a four-year institution the 
following semester. Yet: 

� forty-seven percent had visited fewer than two websites of prospective 
transfer institutions 

� fifty-two percent of these students either never used the RBC transfer 
guide or did not find it beneficial 

� seventy-two percent had not talked with a transfer counselor, and 
� seventy-five percent had not visited the campus of two or more 

prospective transfer schools (thirty-seven percent had not visited any). 

Finally, through the FSC we seek to establish a development advising 
program, where the students take primary responsibility for their own ACT planning 
(for an overview of Developmental Advising, see Section 5.3.3). The success the 
FSC at implementing this model, will be monitored through the use of the Academic 
Advising Inventory (AAI), a comprehensive survey administered to advisees that is 
designed to measure student perception of the degree to which an advising program 
manifests the ideals of a student-centered, developmental approach (see Section 
10.6). 
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10.4.2 Performance Standards 
Assessment of the success of the RBC 101 course will begin with a review of 

those functions and activities which must increase in frequency. In short, we are 
seeking simply to determine “how many.” As the first step in helping students to 
create an understanding of the inherent connections between a course of study and 
one’s opportunity for transfer and, eventually, advancement toward an academic 
major and potential career, data collected for this level of assessment will be strictly 
quantitative. Relying primarily on the assessment measures for Learning Outcome 2 
(see Table 10.4.3), the DAS will collect information from each faculty member in 
each section of the course, such data to show what percentage of students had 
completed the following specific exercises which the College has identified as vital to 
effective ACT planning. The exercises include: articulation of a personal vision 
statement; creation of a standardized resume; writing a transfer essay, and 
accurately completing a degree completion plan; as well as completion of self-
assessment inventories of their own work-related interests, values, and skills (such 
as those found within Discover and SIGI3). The DAS’s assessment will establish how 
many students actually completed these exercises during the FSC and compare the 
results against results from previous cohorts. Conclusions to such assessment will 
be forwarded to the FSCC for analysis of those areas of weakest response together 
with appropriate strategies/ recommendations to the Provost for changes to the 
course and closing the assessment loop. 

10.4.3 Value-Added Standards 
The second level of assessment embedded within the course itself will be the 

analysis of data reflecting measurable changes in student understanding and 
perceptions. In this case, the basic question is “how well”: how well did the 
participation in RBC 101 engender a change in student learning relating to ACT 
planning. Relying primarily on the assessment measures for Learning Outcomes 1 
and 3 (see Table 10.4.3), the DAS and the FSCC will analyze data from pre- and 
post- surveys of (a broad sample of) FSC students.  

The assessment instruments will include: 1) key questions from CIRP and 
NSSE, 2) an internally constructed survey of students’ knowledge of facts pertinent 
to their ACT plans and 3) an internally constructed survey of knowledge of pertinent 
facts relating to RBC’s mission and goals, the liberal arts and work-related skills they 
foster. Through these instruments the College seeks to establish that students’ 
knowledge and self-efficacy relating to their ACT plans increase during the FSC. 

The FSCC will forward the findings of this assessment and appropriate 
recommendations for changes to the course directly to the Provost, who will combine 
these findings with data on the quantitative performance standards in discussions at 
faculty meetings and retreats. Changes will be implemented in subsequent years.  

The following table summarizes the assessment strategies and instruments, 
as well as the projected measurements for each of the three learning outcomes. 

Table 10.4.3  QEP Assessment of Projected Learning Outcomes 

Projected Outcome 
As a result of the 

Strategy 
The FSC will require 

Projected Measurement(s) 
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FSC, students will: students to: 
LO1: increase their LO1.1 research a LO1.1 & 2 Longitudinal pre-/ 
knowledge of prospective career via post- FSC survey will show an 
relevant facts relating “World of Work” databases increase in FSC students’ 
to their chosen (including the OOH) and knowledge of relevant facts 
career area, record their findings relating to the prospective 
academic major and LO1.2 research a career, transfer institution, and 
transfer institution prospective transfer 

institution and bachelor’s 
degree option, and record 
their findings. 

degree program. 
LO1.1 & 2 Cross-Cohort 
Analysis: FSC students will 
score higher on related 
surveys than their pre-FSC 
cohorts 

LO2: develop, LO2.1 construct an Longitudinal Measure and 
articulate and assess Academic and Career Cross-cohort analysis - FSC 
personal academic Portfolio verifying their students will have 
and career goals and academic and career plan, demonstrated the following 
construct informed consisting of: a personal competencies, the ability to: 
strategies for their vision statement, a career � articulate a Personal 
attainment values / interests survey, a 

resume, a job search 
worksheet, a sample 
transfer application essay 
LO2.2 complete CACGS 
self-assessments 

Vision Statement 
� develop a resume
� write a transfer essay 
� construct a degree 

completion plan 
LO2.2 Competency of self-
knowledge concerning career 
related interests, values, and 
abilities will be measured via 
completion of CACGS self-
assessments. 

LO3: increase their LO3.1 be introduced to LO3.1 & 2 Longitudinal: pre-/ 
understanding of the “the liberal arts” and goals/ post- FSC surveys will 
purpose and value of benefits commonly demonstrate improvement in 
a liberal arts associated with it, as well FSC students recognition of 
education, of the as RBC’s Mission and RBC’s mission and goals, the 
academic skills goals. purpose and value of the 
emphasized in RBC LO3.2 be familiarized with liberal arts, and related skills  
courses, and of these skills commonly sought by LO3.1 & 2 Cross-Cohort 
skills’ relation to contemporary employers Analysis: FSC students will 
desirable, work- and skills emphasized in score higher on these 
related skills the liberal arts. 

LO3.3 be able to 
demonstrate their own 
proficiency concerning 
specific liberal arts skills 

recognition surveys than pre-
FSC cohorts 
LO3.3 Competency: FSC 
students will construct a skills-
based resume 
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10.5 Broader Impacts  

In addition, internal and national surveys will measure administrative 
outcomes and serve as gauges of shifts in student attitudes/ values. In particular the 
CIRP Freshman Survey, from HERI, will be used to track shifts in self-efficacy and 
self-understanding corresponding to implementation of the FSC. The FSC’s broader 
impact on students’ academic engagement will also be tracked through the use of 
the NSSE. In describing the theoretical underpinning of NSSE, George Kuh asserts,  

 

[w]hat students do during college counts more in terms of desired outcomes 
than who they are or even where they go to college. That is, the voluminous 
research on college student development shows that the time and energy 
students devote to educationally purposeful activities is the single best 
predictor of their learning and personal development.141   

 

 We will use NSSE to measure any effects on the academic engagement of 
our students, pre-/ post- RBC 101. Specifically, we believe student behavior will be 
directly affected by the FSC, such as: 
 

�  use of electronic mediums to discuss or complete an assignment and/ or 
communicate with an instructor, and  

�  talking with a faculty member about career plans. 
 

In addition, we will track potential broader impacts on student engagement, such as:  
 

�  asked questions in class or contributed to class discussions 
�  prepared two or more drafts of a paper or assignment before turning it in  
�  come to class without completing readings or assignments, and 
�  during the current school year, about how much reading and writing have 

you done? 
 

Finally, NSSE results which indicate student knowledge of ACT planning has 
increased over their first year. The College will also track the topics: 

� understanding yourself  
�  acquiring work or job related skills, and  
�  specific academic skills (the QEPDC projects participation in the FSC 

may increase student reporting of enhanced academic skills, by 
increasing students’ awareness/ understanding of these skills).  

 

10.6 External Assessment Instruments  
 The following external instruments will be used in the assessment of the FSC. 
 

Cooperative Institutional Research Program (CIRP) Freshman Survey   
This survey from HERI is administered annually to over 400,000 entering  

college students. The assessment of this QEP will focus on a few of the many 
student characteristics that it covers, which are most pertinent to student planning, 
namely their self-identified educational and career goals and related values, 
attitudes, beliefs and self-concept. 142  
 

Your First College Year (YFCY) Survey  

                                                 
141 Kuh, p. 1.
142 For a more complete overview of the survey, see the HERI website,  

http://www.gseis.ucla.edu/heri/cirpoverview.php# . 
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HERI’s YFCY is designed specifically to assess the academic and personal 

development of students over the first year of college. Among its many functions, the 
YFCY enables institutions to identify features of the first year that encourage student 
learning and the effectiveness of specific first-year programs.143   
 

Academic Advising Inventory (AAI)  
The AAI is a comprehensive survey administered to advisees designed to  

measure student perception of the degree to which an advising program manifests 
the ideals of a student-centered, developmental approach. The authors of the 
survey, which they make available to institutions for free through NACADA, state 
that it was developed “to support the further investigation of academic advising as 
an important higher education function that can affect positively the lives of students 
and the pragmatic improvement of advising programs through more thorough and 
systematic summative evaluation.”144  
 

The National Survey of Student Engagement (NSSE)  
NSSE annually obtains information from hundreds of four-year colleges and 

universities nationwide about student participation in programs and activities. The 
results provide an estimate of how undergraduates spend their time and what they 
gain from attending college. Survey items on NSSE represent empirically confirmed 
"good practices" in undergraduate education.  
 

10.7 Assessment Officers and Review  
Prior to Fall 2010, each of the specific assessment instruments for the FSC 

will be developed by the DAA, with the assistance of the FSC Coordinator and DAS.  
Each spring, the DAA will report assessment results and summary findings to 

the FSC Committee, who will review the implementation and assessment of all 
aspects of RBC 101. The FSCC will report to the Provost on the overall status of the 
FSC together with any recommended revisions for the following year. 

In Spring 2012, the FSCC will report on the overall utility of the FSC 
compared with alternative advising platforms and alternative first-semester courses. 
This report will be delivered to the full faculty, and the full faculty will vote on whether 
or not to recommend continuation of the FSC in its current form.  

 

                                                 
143  See the HERI website, http://www.gseis.ucla.edu/heri/yfcyoverview.php .  
144 Winston and Sandor. 
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The following flow chart illustrates the assessment and review process 
anticipated in the course evaluation process for RBC 101: 
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Appendix I: 
Glossary of Abbreviations 

Glossary of Abbreviations 

Acronym Item 
AAI Academic Advising Inventory 
*AAP Academic Advising Program 
ACE American Council on Education 
CAS Council for the Advancement of Standards in Higher Education 
CACGS Computer-Assisted Career Guidance System 
CCSSE Community College Survey of Student Engagement 
CIRP Cooperative Institutional Research Program 
*DAA Director of Academic Assessment 
*DAS Director of Advising Services 
*FSC First-Semester Course 
*FSCLC First-Semester Course Committee 
*FTDS full-time, first-time degree-seeking [students] 
FYE First-Year Experience 
FYS First-Year Seminar 
HERI Higher Education Research Institute 
*HSS Humanities and Social Sciences [Division] 
*IEC Institutional Effectiveness Committee 
*IPC Instructional Programs Committee 
*IT Instructional Technology 
NACADA National Academic Advising Association 
NRC National Resource Center on First-Year Experience and Students in 

Transition 
NSSE National Survey of Student Engagement 
*OIE Office of Institutional Effectiveness 
OOH Occupational Outlook Handbook (US Dept. Of Labor-sponsored) 
*PARC [SACS] Planning and Review Committee 
QEP Quality Enhancement Plan 
*QEPDC Quality Enhancement Plan Development Committee 
*RBC Richard Bland College 
*RLPC Residential Life Planning Committee 
SACS Southern Association of Colleges and Schools 
SCHEV State Council of Higher Education for Virginia 
*SQM Science and Quantitative Methods [Division] 

* = acronym/ nomenclature specific to RBC 
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Appendix II: 
RBC SACS Steering Committee and Organizational Structure 

The SACS Steering Committee represented all major divisions of RBC’s 
faculty, administration and staff, and was constituted as follows:145 

� Katharine M. Snavely -- Associate Professor of Computer Science; 

� 
� 

Vernon R. Lindquist 
Carole Summerville 

Chair of the SACS Steering Committee 
--Provost; Dean of Faculty; SACS Liaison  
--Associate Professor of Mathematics; Chair of 

� Daniel Zelinski        
the SACS Compliance Certification Report 

--Associate Professor of Philosophy and 

� 
� 
� 

Randy L. Dean
Patricia Harvey 
Steven Martin 

Religion; Chair of the QEP 
--Assistant Provost for Student Affairs 

         --Director of Institutional Effectiveness 
         --Chair of the Division of SQM; Associate  

Professor of Mathematics & Computer Science; 
Director of Institutional Assessment 

� David Majewski --Chair of the Division of HSS; Associate 

� 
� 
� 
� 
� 
� 
� 
� 

Marilyn Antunes 
Timothy Evans  
Linda Jefferson 
Virginia Cherry 
Dottie Edwards 
Beverly Morris 
Ralph Ketcham 
Shirley Howard 

Professor of Speech & Theater 
--Assistant Professor of Mathematics 
-- Professor of English 

         -- Associate Professor of English 
-- Library Director 

         -- Director of Information Technology Services 
-- Controller 

         -- Safety and Special Projects Coordinator, and 
-- Assistant Registrar. 

Below appears a chart showing the organizational structure of the committees 
above-mentioned, and their hierarchical interrelationships. 

145 Committee members are listed with their rank and titles as of Fall 2008. 
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Appendix III: 
New RBC Degree Options and Changes to the General Education Core 

Beginning Fall 2008, ten new Associate degree options will be added to the 
general AA and AS degrees available to RBC students. These added options allow 
students to obtain either an AA or AS degree with a specialized Area of Emphasis.  

New Degree Options beginning Fall 2008

� ASSOCIATE OF ARTS DEGREE 

� ASSOCIATE OF ARTS DEGREE (w/ emphasis in History) 

� ASSOCIATE OF ARTS DEGREE (w/ emphasis in Government/Political Science) 

� ASSOCIATE OF ARTS DEGREE (w/ emphasis in English) 

� ASSOCIATE OF ARTS DEGREE (w/ emphasis in Philosophy) 

� ASSOCIATE OF SCIENCE DEGREE 

� ASSOCIATE OF SCIENCE DEGREE (w/ emphasis in Behavioral Sciences) 

� ASSOCIATE OF SCIENCE DEGREE (w/ emphasis in Fine Arts) 

� ASSOCIATE OF SCIENCE DEGREE (w/ emphasis in Science & Math ) 

� ASSOCIATE OF SCIENCE DEGREE (w/ emphasis in Science) 

� ASSOCIATE OF SCIENCE DEGREE (w/ emphasis in Mathematics or Comp Sci) 

� ASSOCIATE OF SCIENCE DEGREE (with emphasis in Business) 


In order to allow for increased elective credits within a specific academic area 
necessary for completion of these Degrees with Emphasis, the number of credits 
required to satisfy the College’s General Education Core was reduced. The following 
comparison depicts the nature and substance of this change: 

Imminent Changes to the General Education Core 

Through 2007-2008 Credits Beginning Fall 2008  Credits 

Humanities 15 
English Composition 
Art of Language and Ideas 
Language/ History of Fine Arts 

6 
3 
3 

Natural Sciences and 
Mathematics  

14 
Quantitative and Symbolic 
Reasoning 
Investigating the Natural World  

3 
4 

Social Sciences       12 
The Human Experience          
U.S. and World Cultures 

3 
3 

Computer Proficiency 3 Computer Proficiency 0-3 

Physical Education 4 PE and Wellness 2 

TOTAL CORE 48 TOTAL CORE 27-30 

Foreign Languages      0-6 Foreign Languages        0-6 

Electives 9-15 Electives 30-36 

TOTAL 63 TOTAL 63 
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Appendix IV: 

NACADA’s Preamble to the Concept of Academic Advising 


NACADA: Preamble to the Concept of Academic Advising 
Academic advising is integral to fulfilling the teaching and learning mission of 

higher education. Through academic advising, students learn to become members of 
their higher education community, to think critically about their roles and 
responsibilities as students, and to prepare to be educated citizens of a democratic 
society and a global community. Academic advising engages students beyond their 
own world views, while acknowledging their individual characteristics, values, and 
motivations as they enter, move through, and exit the institution. Regardless of the 
diversity of our institutions, our students, our advisers, and our organizational 
structures, academic advising has three components: curriculum (what advising 
deals with), pedagogy (how advising does what it does), and student learning 
outcomes (the result of academic advising).146 

The following illustration depicts NACADA’s view of the how the advising-as-teaching 
model informs their conception of Academic Advising.  

146 Retrieved from the NACADA website, July 1, 2008; 
http://www.nacada.ksu.edu/Clearinghouse/AdvisingIssues/Concept-advising 
introduction.htm .  On NACADA’s Concept of Academic Advising, also see Campbell and 
Nutt; and Section 4.3.1 of this document. 
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Appendix V: 
QEP Topic Selection Flyer & Suggestion Form 

WHAT SHOULD RBC DO TO IMPROVE 
STUDENT LEARNING? 

As part of its periodic process for reaffirmation of its 
accreditation with the Southern Association of Colleges 
and Schools, RBC must develop a Quality Enhancement 

Plan (QEP), 

a “carefully designed and focused course of action that addresses a 
well-defined issue or issues directly related to improving student 
learning.” 

The most important source of ideas for RBC’s QEP is the RBC 
community – faculty, students, administration, & staff. That’s 
why we’re asking for your input;  

What do you think RBC should do to improve student 
learning? 

If you want to help us even more, you might add any thoughts 
you have on,  

Why should your suggestion become the focus of RBC’s QEP? 

Topics could involve curricular as well as support and co-curricular activities as 
long as they relate to improving student learning. To suggest an idea of the 
QEP topic, fill out a suggestion form & drop it in one of the QEP suggestion 
boxes or fill out the online suggestion form at  

         http://www.rbc.edu/SACS/Quality_enhancement/suggestion_form.htm 

RBC QEP Topic Suggestion Form 

Name (optional): ___________________________________________________ 
Status (Administrator, Faculty, Staff, Student, Other) _______________________ 
Email Address (optional): _____________________________________________ 

What do you think RBC should do to improve student learning?  

If you want to help us even more, you might add any thoughts you have on why your 
suggestion should become the focus of RBC’s QEP? (continue on back, if needed) 
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Appendix VI: 
QEP Topic Forum Invitation 

Richard Bland wants 
you! 
To participate in an 
Open Forum on 
improving Student 
Learning at RBC. 

Come lend your voice to 
the discussion on RBC’s 
Quality Enhancement 
Plan. 

Monday April 24th, 11:10-12:15. 

Humanities Lecture Hall (HSS 122). 


We are seeking feedback on the following areas as possible topics 
for our Quality Enhancement Plan: 

1.	 First Year Experience (a campus-wide effort at improving 
the transition into college) 

2. Remedial Instruction (giving greater focus to the needs of 
academically underprepared students) 

3.	 Writing Across the Curriculum (emphasizing writing in 
disciplines beyond English) 

4.	 Reading Comprehension (focusing on reasoning & 

analysis of texts across disciplines) 


5.	 Student Engagement (increasing student participation in 
the learning process inside & outside the classroom) 

6. 	 Preparation for Transfer (improving assistance to 

students re., transfer)
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Appendix VII: 

QEP Topic Motion 
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Appendix VIII: 
Discover’s Main Navigation Bar and Flowchart of ACT Planning 

ACT Corporation’s Discover is a computer-assisted career-guidance system 
(CACGS), which is being considered for use in RBC 101.  Below is the system’s 
main navigation bar.  

 
 

Below is a diagram used within the system to illustrate the recursive nature of ACT 
planning. 

More information on the system may be found on the Discover website, 
http://www.act.org/discover/overview/index.html . 
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Appendix IX: 

Holland’s Hexagonal Model of Career-related Personalities and 


Discover’s Map of the World of Work 
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Appendix X: 
Provisional RBC 101 Course Schedule 

Richard Bland College: RBC: 101: Academic Planning 
(Provisional) Course Schedule 

Date(s) Topics / Tasks Readings / Platforms 
O-Week 
Day 1 

Group Session (3 hours) 
Exercise: Initial Advising Questionnaire & Pre-
course survey 

Handout 

Introductions  
Course Goals and Requirements 
Portfolio 

Syllabus 
Portfolio Guide 

Review Blackboard course website & POWER 
Learning text 

Blackboard (BB) & 
POWER Learning (PL) 

Exercise and Discussion: “Why College?” 
o Costs and Benefits of College 

PL, p. 3 
BB, Lecture 

The Value of Goal Setting & Planning 
o The three stages of Planning  

BB, Lecture; & PL, 
Chapter 1 

Exercise and Discussion: “Assessing Career 
Choices” 

Handout 

The Purpose & Value of a Liberal Arts 
Education 

o Education as Skills Development  

BB, Lecture 

BB, Lecture 
Constructing a Personal Mission Statement BB, lecture; & PL, 

Chapter 3 
Discover System basics Discover 
Developing a Resume BB, Lecture; & PL, 

Module C; & Discover 
RBC Degree Options  BB, lecture 
Optional Group Exercises:
� “How I enrolled in College” 
� “Examining the Causes of Success & 

Failure” 
� “Who’s In Charge?” 

PL, Chapter 1 

Schedule Initial Advising Sessions for later in 
the week 

Meeting 2 Signup 
Sheet 

Assign: Advisor Visit Checklist PL, p. 241 
O-Week 
Day 2 

Initial Individual Session (20 minutes) 
Review & Discuss: 
� Initial Advising Questionnaire
� POWER Profile  
� Academic Interests 
� possible RBC Degree option 
� Sample Degree Completion Plan  
� Current RBC Schedule 
� Your Advisor Visit Checklist 
Exercise: “Get to Know Your College Advisor” PL, Chapter 9, Try it 1 

Prior to 
2nd 

Independent Study 
Sign-up for your 2nd Individual meeting (a ½ 
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Individual hour appointment during weeks 3-5) 
Session Read Power Learning and complete the 

following exercises on Blackboard: 
� Study Quizzes for Chapters 1, & 9
� Chapter 9: Reflect on your College 

Experience 
� Chapter 9: Identify Major Interests 
� Chapter 9: Focusing your Interests 
� Chapter 3: Identifying Your Interests 

PL, Chapters 1, 3, & 9 

Review the BB Lecture, “Constructing a 
Personal Mission Statement” and complete 
Portfolio Exercise #1: Personal Mission 
Statement; and a short description of one’s ideal 
life and career  

BB, Lecture; & 
PL, Chapter 3 
BB, Portfolio Guide; & 
PL, Chapter 3, “Write a 
Mission Statement” 

Complete Portfolio Exercise #2: Discover 
Inventories Results: complete the Interest, 
Values, and Abilities Career Self-Assessment 
Inventories and identify at least two prospective 
careers based on your profile 

BB, Portfolio Guide; & 
Discover 

Review the BB Lecture, “Education as Skills 
Development” and complete Portfolio Exercise 
#3: Skill Documentation Worksheet 

BB, Lecture 
BB, Portfolio Guide & 
PL, Module C, Try it 3 

(After first week of classes) Send E-
Questionnaire via RBC Email to your Advisor 

RBC Email 

Weeks 2nd Individual Session (30 minutes) 
3-5 Review & Discuss: 

� Your progress in current RBC courses (via 
responses to email questionnaire)  

� Your Personal Mission Statement 
� The results of your Career Self-Assessment 

Inventories and career prospects from 
Discover 

� Skill Documentation Worksheet 
� The RBC Degree Options 
Select a (tentative) degree option 
� Receive and review a Degree Completion 

Plan template and Sample Degree 
Completion Plan for the degree option that 
you have identified 

Review remaining Portfolio exercises 
Select Activity for Activity Report 

Prior to Independent Study 
the Final 
Individual 
Session 

Sign-up for your Final Individual Advising 
Session (schedule a ½ hour appointment during 
weeks 11-13) 
Read Power Learning and complete the 
following on Blackboard:
� The online Study Quizzes for Chapter 11, 

and Modules C and T 
� Chapter 11: “Weighing Career Possibilities” 
� Chapter 11: “My Decision Crossroads” 

PL, Chapter 11, and 
Modules C and T 
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� Module C: “Discovering Your Ideal Job”
� Module C: “Identifying Your Long-Term 

Career Goals” 
� Module C: “Thinking about Work” 
� Module T: “Why Consider a Transfer?” 
� Module T: “Your Transfer Preferences” 
� Module T: “Assessing Your Options” 
View BB Lecture, “Constructing a Resume” and BB, Lecture 
complete Portfolio Exercise #4: Resume BB, Portfolio Guide & 

PL, Module C, Try it 4, 
& Discover, Resume 

Research a Prospective Career via Discover Discover & BB, 
and the US Department of Labor’s Occupational External Links 
Outlook Handbook, then complete Portfolio BB, Portfolio Guide 
Exercise #5: Prospective Career Worksheet 
Research a Prospective Transfer Institution and Discover & BB, 
Bachelor Degree Program via Discover and the External Links 
Institutions website, then complete Portfolio BB, Portfolio Guide 
Exercise #6: Transfer Institution Fact-sheet 
Complete Portfolio Exercise #7: Associates 
Degree Completion Plan 

BB, Portfolio Guide 

Complete your 2nd Semester Schedule 
Worksheet using your Degree Completion Plan 
and the RBC Course Schedule (available after 
week 10 from the Registrar) 

BB, 2nd Semester 
Schedule Worksheet; 
& RBC Course 
Schedule: Sp 2011 

Complete the Activity which you will use for 
your Activity Report 

BB, Portfolio Guide 

Weeks Final Individual Session (30 minutes) 
11-13 Review and Discuss: 

� Resume 
� Career Worksheet 
� Transfer Institution Fact-sheet 
� Associates Degree Completion Plan 
�  2nd Semester Schedule Worksheet 
� Your selected Activity for your Activity 

Report 
Review the registration process via Banner and 
receive your Banner registration PIN. 
Complete Post-course Survey & Evaluation 

Prior to Independent Study 
the end 
of the 

Complete Portfolio Exercise #8: Sample 
Transfer Application Essay 

BB, Portfolio Guide 

Semester Complete Portfolio Exercise #9: Activity 
Report 

BB, Portfolio Guide 

Ensure that all your Portfolio components have 
been submitted and received 

Discover, Portfolio 
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Appendix XI: 

Virtual Lecture – “College Choices”
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1. 	 Bob is writing a resume for a company in which he wants to work. He knows that 
he wants to work for this company, but is unsure of his target position. Bob 
should complete each of the following for his resume EXCEPT: 

a. 	 a cover letter reinforcing job qualifications. 
b. 	 references from his former supervisors. 
c. 	 a list of any colleges attended and degrees earned. 
d. 	 a specific job objective. 

2. 	 Which of the following people would be LEAST likely to provide a useful 
reference? 

a. 	 coaches with whom you are familiar. 
b. 	 supervisors in internships that you participated in. 
c. 	 club advisors of clubs you are associated with. 
d. roommates. 

3. 	 Which of the following should you NOT do after an interview? 
a. 	 re-evaluate whether you want the position. 
b. 	 call the company several times inquiring of your status. 
c. 	 critically evaluate your interview performance. 
d. 	 write a thank-you note. 

4. 	 A resume should: 
a. 	 make the greatest possible use of passive sentences. 
b. 	 include as little educational history as possible. 
c. 	 be limited to one page. 
d. 	 not utilize white space. 

5. 	 The following was taken from the work experience section of a computer 
programmer's resume: "I was working on an elaborate program that improved my 
company's sales by 372%." What could be done to make this information 
acceptable? 

a. 	 Remove as many pronouns as possible. 
b. 	 Reconstruct the sentence using action words. 
c. 	 Change 372% to a mathematically possible percentage. 
d. 	 Both A and B. 

6. 	 Which of the following sources would provide the most complete information 
regarding a company? 

a. 	 The company's most valued client. 
b. 	 The company's website. 
c. 	 A career planning textbook. 
d. 	 The company's head custodian. 

7. 	 Which of the following statements about references is true? 
a. 	 It is better to have a bad reference than no reference at all. 
b. 	 The purpose of references is to highlight your skills and 


accomplishments. 

c. 	 It is usually okay to use someone as a reference without asking 

permission. 
d. 	 The purpose of the references is to prove that you can develop social 

networks. 
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